A plan for the removal of illiteracy through the broad use of audo-visual education in Delhi State, India: a preliminary study for a five year programme by Shafi, Rafat S
Boston University
OpenBU http://open.bu.edu
Theses & Dissertations Dissertations and Theses (pre-1964)
1955
A plan for the removal of illiteracy
through the broad use of
audo-visual education in Delhi
State, India: a preliminary study for
a five year programme
https://hdl.handle.net/2144/8100
Boston University
h 
• 
; .. ·"' 
BOSTON UNIVERSITY 
SCHOOL OF EDUCATION 
A PLAN FOR THE REMOVAL OF ILLITERACY THROUGH THE BROAD USE 
OF AUDIO-VISUAL EDUCATION IN DELHI STATE, I NviA: 
(a preliminary study for a five year programme) 
Submitted by 
Rafat s. Shafi 
(B.A., Punjab University, India, 1954) 
In Partial Fulfillment of Requirements for the Degree 
of Master of Education 
(June) 1955 
Boston Uni versity 
Schoo l of Education 
Libr~ry 
first reader: HENRY W. SYER, A. M., Ed.D. 
associate professor of education 
second reader: JOHN A. WALLACE, M.S., Ed.D. 
associate professor of educa tion 
TABLE OF CONTENTS 
CHAPTER 
I. GENE1~L BACKGROUND . . .. . . . . . . . 
II. SELECTION OF DELHI STATE: SCOPE OF THE 
PROBLEM . . . . . . . . . . . . . . 
' 
The Delhi Area . . . . . . . . . . 
Method and Approach • • • • • • • • • 
III. AN ESTIMATE OF THE ILLITERA~CE POPULATION 
IN DELHI STATE . . . . . . . . . . . . . . 
Delhi Census Handbook of 195~ 
An Appraisal of Literacy in Delhi State . . 
Conclusions . . . . . . . . . . . • • 
IV • SPECIAL CULTURAL Al\lD SOCIAL PROBLEMS . . . . 
The Caste System and Untouchables . . . . 
The Joint Family System . . . . . . . . . 
Women Seclusion and "Purdah" . . . . . 
V. TECHNICAL LIMITATIONS . . . . . . . ' . . . 
The Lack of Educational Personnel • . . • • 
The Shortage of Material and Equipment . . 
The Lack of Adequate Funds • . . . . . . . 
The Unsuitability of the Educational 
System . . . . . . . . . . . . . . . 
PAGE 
1 
6 
7 
9 
10 
10 
12 
15 
22 
22 
23 
24 
28 
28 
29 
30 
31 
VI. AN INVESTIGATIO N ON THE PRACTICAL APPLICATIONS 
AND POSSIBILITIES OF AUDIO VISUAL METHODS • ~2 
CHAPTER 
VII. 
VIII. 
IX. 
x. 
TABLE OF CONTENTS (CONT 1 D) 
Main Values of Audio Visual Aids . . . . . 
Important Methods and Special Techniques . . 
Basis of Selection • • • • • • • • • • • • 
Classification of Audio Visual Materials 
A SURVEY OF AVAILABLE RESOURCES • • • • • • 
• • 
• • 
Social and Basic Education 
Special Indian Institutions 
OBJECTIVES: GOALS AND TARGETS 
. . . . . . . . 
. . . . . . . . 
. . . . . . 
Some Important Limitations . . . . . . . . . 
Basic Assumptions of the Plan ••• 
Goals of the Plan • • • • • • • • • 
APPLICATION OF AUDIO VISUAL METHODS • • 
• • • • 
• • • • 
• • • • 
For Reading 
For Writing 
. . . . . .. . . . . . . . . . . 
. . . . . . . . . . . . . . . . 
Certain Audio Visual Aids . . . . . . . ·• . 
A Note on Production of Audio Visual Aids • • 
ORGANIZING AND PROGRru~~ING • • • • • • • • • • 
Proposal for Delhi State . . . . . . . . . . 
Suggestions for the Local Centre 
Suggestions for Yearly Progress Goals 
Conclusions and I 1 ur ther Suggestions 
. . . . 
. . . 
. . . 
PAGE 
32 
34 
35 
38 
42 
46 
48 
50 
50 
55 
56 
58 
58 
64 
75 
89 
93 
94 
97 
98 
99 
TABLE OF CONTENTS {CONT 1 D) 
CHAPTER PAGE 
BIBLIOGRAPHY • • • • • • • • • • 103 
APPENDIX A • • • • • • • • • • • • • • • • • 109 
APPENDIX B • • • • • • • • • • • • • • 111 
APPENDIX c • • • • • • • • • • • • • • • • • 115 
APPE:NviX D • • • • • • • • • • • • • • 119 
LIST OF TABLES 
TABLE PAGE 
I. Distribution o:r Population in Delhi State 
(1951 Census) 
• • • • • • • e • • • • • • • 
II. Literacy in Delhi State (1951) • • • • . . 
IIIa. Illiteracy in the Di:fferent Age Groups in 
Delhi State, 1951 (Sample Population) . . . . 
IIIb. Illiteracy in the Different Age Groups in 
Delhi State, 1951 (Displaced Population) • 
IV. Progress o:r Literacy in Delhi State 
Since 1931 . • • • • • • • • . . . • • 
va. Literacy by Major Residential Areas, 1951 
(Sample Population) • • . . • • . • • • • 
Vb. Literacy among Displaced Pers ons by Major 
Residential Areas, 1951 (Sample Population) 
VI. Educational Standards by Livelihood Class, 
• • 
• • 
• • 
• 
Delhi State . . . . . . . . . . . . . . . . 
VII. Language Spoken and Mother Tongues in 
"Delhi State, 1951 . . . . . . . . . . . . . . 
VIII. Expenditures Incurred by the Delhi State 
Government on Social Education and the 
Literacy Drives . . . . . . . . . . . . . . . 
IX. Film Production in Selected Countries o:r the 
World . . . . . . . . . . . . . . . . . 
8 
11 
13 
14 
15 
16 
17 
18 
19 
44 
53 
LIST OF TABLES (CONT'D) 
TABLE PAGE 
X. Documentar ies and News-Reels Produced 
XI. 
by Film Division of the Ministry of 
Information and Broadcasting, 
Government of India • • • • • • 
The Yearly Increase in the Nmaber of 
Licenses issued by All India Radio 
(After Independence) • • • • • • 
• • • • • • 54 
. . . . . . 81 
LIST OF FIGURES 
FIGURE 
1. "Cone of Experience" .. . . . • • • • • • • • • 
2. 
3. 
4. 
5. 
Sample of Educational Playing Cards 
(Taleemi Tash) •••••••••••• 
Matching Words with Pictures • • • • • • • 
Variation of Figure 3 • • • • • 
Sample of Disc-Word iVlethod ••• 
• • • • • 
• • • • • 
• • 
• • 
• • 
6. Sample of Picture-Disc Method • • • • • • • • 
PAGE 
41 
62 
63 
63 
64 
66 
7. Letter Recognition • • • • • • • • • • • • • 67 
8. For Completing Outline with Free-hand Tracing • 69 
9. Sample of Perforated Pattern for Alphabet • • • 70 
10. 
11. 
Exercise for Drawing Straight Lines 
Sample of a Stencil for Alphabet • • 
• • • • • 
• • . . . 
12. Sample of a Template for Alphabet • • • • • • 
13. Catch Phrase for Display on Bulletin Board--
noo They Walk Upside Down in Australia?" • • 
Three Aspects of an ~fective Program • • • 14. 
15. Organization and Programming Structure • • • • 
71 
72 
74 
86 
94a 
95 
"I have five senses you must reach, 
If I am to learn, and you're to te ach; 
With taste , touch, smell, and sight so clear, 
Must I receive all sense by ear?" 
•••••••••• C. Harold Tabler 
p a r t : A • . 
I N T R 0 D U C T I 0 N 
CHAPTER I 
GENERAL BACKGROUND 
As late as the closing of the l ast century , people in 
the West could still speak of the "unchanging East . 11 At that 
time, China could be described as a sleeping giant under the 
spell of opitoo, and India and the rest of South East Asia 
could be described as still under the firm control of the 
colonial powers-- apparently satisfied, and res igned to their 
status as the "white man 's burden.'' 
During the past half-century, however, revolutionary 
changes have taken place with amazing r apidity in Asia. There 
has been developing an accelerating movement whose objectives 
may be said to be "polit ical independence , social equality , a 
rising standard of living, access of knowledge and the fruits 
of knowledge, and internation peace."l 
A basic transformation is i n process in Asia . A polit-
ical and social revolution of co smi c proportions , compounded 
of nat ionalism, anti-imperialism, and the rising protest against 
ignorance and poverty i s agitating and convulsing the lives 
of over one billion people.2 Never before in the history of 
lit was thes e aims that finally emerged in the form of 
the Constitution of the Republic of India (Articl es 38, 39). 
2wallbank, Thomas w., India in the New Era (New York: 
Scott Foresman and Company, 1951), pp. """'4; ;:;:-- In China alone 
the population is estimated to be about 600,000,000; Indian 
Census 1951 report s 367,000, 000; Pakistan and Burma, another 
100,000,000; South East Asia, another 150,000,000 . 
the world have the lives and patterns of society of so many 
people :tn such a large are a of our earth been as extensively 
involved in the process of _cha n@S . ~erywhere among these 
teeming millions a new and distin ctive spirit is manifesting 
itself. "Resignat i on is no longer the typical emotion of 
Asia. It has given way to hope, to a sense of effort, and in 
many cases to a real sense of anger," declared Dean Acheson 
in 1950.3 "• •• yet I believe that the his tory of our time will 
hereaf ter be largely written in Asia ••• " wrote Ambassador 
Chester Bowles in his book, Ambassador's Report.4 
In India alone I felt a vast change occurring, which 
very few of us had realized. This is j ust not one revo-
lution but may be said to be four revolutions all at 
once: first is the political, the second is the social , 
the third economic, and fourth, sultural.5 
It is no accident that in history reformers have coupled 
the concept of liberty not only with constant vigilance but 
with a system of universal education. 
I know of no .safe depository of the ultimate powers 
of society but the people themselves; and if we think 
them not enlightened enough to exercise their control 
with a wholesome direction, the remedy is not to take it 
from them, but to inform their discretion by education.6 
However, just the opposite happened in the case of the 
3Ibid., p . 11, citing u. s. Department of State, Pub-
lication No . 3747 (January 23;-!950,. 
4chester Bowles, Ambassador's Report (New York : Harpers 
and Brothers , 1954}, p. lx. 
5charles Abrams, Report given to City Planning Students, 
(Massachusetts Institute of Technology, March 17, 1954). 
6Thorras Jefferson , "On Popular Sovereignty," lLetter 
written to W. c. Jarvis in 1820. 
2 _., 
nations of Asia and the Far East . Under a selfish , foreign 
rule they were denied right to knowledge or education. At 
the same time that Indi a was be ing conquered and enslaved, i n 
far away France and America two revolutions occurred, which 
were to rekindle the fires of liberty and popular government 
on earth. 
"The American Revolution, peculiarly enough, influenced 
the imperial rulers of Great Britian to bar educ ation to the 
conquered Indian people . n7 · In 1792, William Wilburforce, the 
English philanthropist whose name is chiefly associated with 
the abolition of slave trade , moved t o anrnend the Indian Charter 
Act so as to provide that "s choolmas ters should be sent to 
India to re-create an education system Which English commer-
cial conquest has completely abolished." This motion was not 
carr ied because, it is recorded: 
On that occasion, one of the Dir ectors stated that we 
had just los t America for our folly in having allowe d the 
establis hment s of schools and colleges, and i t would not 
do fo r us to r epeat the same act of folly in regard t o 
India; and if the Natives required anything in the way 
of education they must come to England f or it.8 
Ignorance, t hen, was a part of the sentence which 
British I mperialism imposed upon India. 
The result of a century of foreign r ule in India is 
7Go1nam D. Sanderson, India and British Imperialism 
( New York: Bookman Associates, l95!"},"" p. l6l-162. , citing 
J. C. Marshman ' s Evidence, House of Lords. 
8 Ibid., P• 240. 
'" .. . 
'. 
,. _ 
best described in the United Nations Stat istical Yearbook of 
1949-50, as foll ows : 
I ll iteracy in ~ 
India 
Ireland 
U. S. A .. 
England 
Scotland 
94.0% 
17.4 . 
7.7 
1.8 
1.6 
India has no w achieved independence. But, one of India's 
greatest problems is stil l illiteraqy . This is a great 
challenge to democracy in India, for without education no 
democracy can survive and no welfare state is possible. The 
siz e of the illiterate population of the world is one of the 
most tragic paradoxes of our times . Our age is marked by 
excellent means of communic ation : newspapers, radio , tele-
vision, and planes more swift than the speed of sound. In 
the light of this, it is definitely a great tragedy that more 
0 than half of the world ' s pe op l e ca nnot read and write .v 
Removal of illi teracy v.'i thin a she rt ps riod of time is a 
problem which cannot be ignored if popular rul e and democracy 
are to survive . This problem must be met with all the new 
and advanced techniques at the disposal of the world today, 
many of which were as yet undiscovered a mere twenty years 
ago. 
9miESCO, Facts and Figures (Paris, France: UNESCO, 
1953 ), P• 4. 
f .. ' 
• 
Audio visual techniques for teaching include methods 
Which, if properly understood, planned and organized, could 
be quick and effective in eradicating illiteracy in the under-
developed areas. 
An exploration in the direction this goal, a survey of 
the present situation, an appraisal of the available resource s 
and ne eds , and an investigation into developing the audio visual 
methods--such is the purpose of this thesis . 
CHAPTER II 
SELECTION OF DELHI STATE : SCOPE OF THE PROBlEM 
Acco~ding to the latest Census Report, dated 19511 , 
out of India's 367,000,000 population, only 60,000,000 per-
sona, or 16.6 per cent, are literate. The standard of' literacy 
was a person's ability to read and write in any one of India's 
languages. 
The problem of removing ill:J.teracy is indeed gigantic 
and complex. Its significance is great and cannot afford to 
be neglected. It follows that no a t tempt at the erad1cation 
of ill iteracy is likely to be successful unless it is based 
upon a realistic apnraisal of things as they are. The aboli-
tion of illiteracy in India is a task which depends upon the 
rest of the major inter-related :r;roblems of India. Comprehen-
sive planning is necessary. The amount of available res ources, 
the time sca le, and the available finances are all imports.nt 
1 
Delhi State, Census ~ India, 1951: District Census 
Handbook (Simla, India.: Stylish Printing Press) XXVII, 1953 
• 
6 
and must be given consideration. 
Delhi State was selected for this case study for many 
r easons, including the following: 
1 . Delhi State, being the capital of India, can well 
be looked upon as an example which other places 
are likely to follow. 
2.. Delhi is a sm all state, its area being only 578 
square miles. 
3. Delhi State is an important metropolitan area with 
a population of 1,744,072 and relatively good 
resources. As for a campaign for removing il-
literacy, the potentialities are excellent . 
Though most of i ts popula tion lives in urban or· 
suburban areas (about 80%--See Table I, page 8 ) , 
it has 304 villages, and exp e riments can e as ily 
be conducted in rural and urban areas, bot h . 
4. Delhi, as the cap i tal of India, attracts p eople from 
all over the country, with their different lan-
gua ges, social and cultural backgrounds. Some-
time s they live in areas predominantly marked by 
their ovm dist inc t ive culture. This can help 
detailed investigation in their areas . 
The Delhi Area 
Dell...i City i s one of the oldest in the world--older than 
the ete rnal city of Rome. Delhi, by the name of I nderprastha, 
has been mentioned in the epic of Mahabaratta {2000 B.c .. ). As 
a separate state, Delhi came into being af te r a Royal Proclama-
t ion on Dece!l"..ber• 12, 1911, and was constituted as a separate 
province following the transfer of the capital from Calcutta 
to New Delhi. 
The population of Delhi State has increased from 405 ,819 
in 1901 to 1,744 ,072 in 1951. An increase of over 90 per cent 
occurred in the last decade, and mostly in the year s followin g 
1947 as a result of the huge influx of refugees from Pakistan. 
? .· 
TABLE I 
DISTRIBUTION OF POPULATION IN DELHI STATE 
( 1951 CENSUS)·* 
Population Area in Population density in 
sg,. miles no. EeoEle L s~. mile 
Delhi City 1,160,820 44.6 26,000 
New Delhi 276,314 32.8 8,424 
Total 1,437,134 77.4 18,572 
Delhi, Rural 306,938 500.8 610 
Delhi State 
Total 1,744,072 578.2 3,020 
*De lhi State , District Census Handbook, 1951, 
PP • xv, 1, 4. 
Note: For more detail see Appendix A. 
f .• 
~:, .  .~ . 
In 1941 t he populat ion was 917,939 and i n 1 951, 1,744,072. 
The i ncre ase i n the mai n h as been i n the urb an area, although 
it res ·ulted also in the enlargement and est ablishment of new 
townsh ips (Table I) . 
Method and ~pro ach 
I n bri ef, t he ap pr oac h may be descri bed as l.ollows : 
1. To estimate the illi terate population in Delhi 
State by: ( a } age group , (b ) econ omi c c l asses , 
( c ) so cial classes , and ( d ) location. 
2. To explore ways and means for the practical appli-
cat ion of au dio visual techniques to the problem, 
vdth s pe cial ref erence to r eading and writing . 
3 . To out l ine a ·bro ad , gene r al plan for c arrying out 
a p rogram of removing illi t eracy through the 
extensi ve use of audio v i s ual aids over a per iod 
of fi ve ye a r s . ( l956- 60) . 
g 
The approach to the problem has been based on popula tion 
pat t .er -ns, existing materials in Delhi State , and the possibility 
of overcoming illit eracy in five years. The popula t ion patt erns 
s tre s s crucial points. It will also provide a clear pi cture of 
exis t ing illiterate communities with their compar a tive numbers 
and socio- economic backgrounds. This knowledge of facts will 
not be helpful in t hi s study, but it will provoke many more 
studies to further literacy campaigns in Delhi and In4ia. In 
t h is study it will help decide su itable approaches a nd me t hods 
of teaching wi t h varying communities. This ].l'O j ec t covers 
onl y the first two out of the three 11 R i s" of education. Attempts 
have been made t o ut i l i ze existing audio-visual materials , as 
far as possible, and also suggestions have been made for local 
production on modern lines. 
p a r t B 
S I T U A T I 0 N 
• . 
CHAPTER III 
A. AN ESTIMATE OF THE ILLITERATE POPULATION 
IN DELHI STATE 
r . 
'-" n 
. , _ . lj 
Delhi Census Handbook 19511, published in 1953, reports 
the entire population of Delhi State equal to 1,744,072. Out 
of the total population nearly 82.3 per cent (1, 437 ,134) live 
in the urban area, and about 17.6 per cent (306,938) live in 
rural areas. Among the urban population of 1,437,134, it has 
been estimated t hat 582,576 are literate, which is 40.5 per 
cent. Among these there are 235,167 females, and the literacy 
percentage among urban females is only ~-S , as against 42 per 
cent for men. 
In the rural areas, out of 306,938 (167,106 males and 
139,832 females ) there are 86,497 persons (76,709 males and 
9,788 females) who are literate. This means that there is a 
literacy percentage of 46 among males, as a gainst only 7 p er 
~ .. ---... 
cent amon g females, giving an average of 28 per cent. (See 
Table II.) 
Two things are apparent: 
1. The rural male population has the highest literacy--
46 per cent, as compared with 42 per cent in the 
urban area. 
1 Delhi State, Census of India, 1951: District Censu s 
Handbook (Simla, India: Styrrsh Printing Press) XXVV, 1953. 
TABLE II 
LITERACY IN DELHI STATE (1951)* 
POPULATION NO. LITEf{ATE 
Male Female Male Pemale 
819,432 347,409 
617,702 235,167 
Urban 
Total Total literate 
urban urban 
population- 1,437,134 population - 582,576 
167,106 76,. 709 
139,832 9,788 
Rural 
Total Total literate 
rural rural 
population - 306,938 population - 86,497 
986,538 424,118 
757,534 244 , 955 
_Total 
Total Total 11 terate 
population - 1,744,072 population - 669,073 
-
~fDelhi State, Di~trict Census Handbook, 1951, p. lvii. 
% LITERATE 
Male Female 
42 
38 
-
% literate 
urban 
population - 41 
46 
7 
% literate 
rural 
population - 28 
43 
32 
%literate 
population - 38 
~~~ 
; ~ 
;.;a. 
l..S. 
2. The rural f e mal e literacy is th e lowest--only 
7 per cent, a s compared with 38 per c ent f emale 
litera cy in the urb an area. 
On the whole , according to the 1 9 51 Census, literacy 
figu res in De l hi S ta t e are not as bad as they are in some other 
states. A percentage of 38 i s , in f act , not too discouraging-
Still , we have a figure of 1, 07 5, 999 people vJho are unable to 
read and write. Some of them are below fifteen years of age , 
and it can bee xpecte d that they might be covered under the 
"universal compulsory education s cheme" t hat the gove rnment 
has promised. 
Tables IIIa and IIIb s how the relationship between age 
gro ups and degre e of illite racy, the first being taken from 
a sampling of the who le populatio n of Delhi, and the second 
from a sampling of the population of displaced persons ( refu-
gees from Pakistan). T'nj_s means tha t t h e percent age of il-
literacy figures derived mus t be taken as ap proximations of 
the real cas e. 
B. AN APPRAISAL OF LITERACY IN DELHI STATE 
The progress of lite racy in De lhi State is set f orth 
s imply and cle e~ly i n Table IV, which gives figures for the 
two decades since 1931. As was mentioned bef o re , such 
self-comparis ons do not make the situation appear as dis -
couraging as does comps,rison of India 's l i teracy with that 
of the western countries. 
TABLE IIIa 
I LLITERACY IN rHE DI FFERENT AGE GROUPS 
IN DELHI STATE, 1951 
(SAMPLE POPULATION)* 
Total No. % 
Age ·QQ~y1ati£2n Illi:t~ J:!B:t~ Illi:t e~§ t!2 
Groups M F M F M F 
10 - 14 7,642 6,364 4 , 307 4 , 679 56.5 73 . 5 
15 - 24 13,100 1 0, 380 5,938 6,420 45 . 4 61.8 
25 - 34 10,972 8,185 5,829 5,853 53.0 71.6 
34 - 44 8 ,011 5,049 4,513 3,455 56. 3 68 . 3 
45 - 54 5,457 3,584 2,710 2,776 49 . 6 77.4 
55 - 64 3,040 1 , 73 5 1,764 1,383 58.0 79 . 8 
65 - 74 1,669 996 1 ,022 825 61 .1 83.0 
75 and 
above 678 405 442 345 65 . 1 85 .2 
Age not 
stated 2 11 2 11 100. 0 100.0 
Totals 50,571 36,709 26 , 527 25,747 52 . 5 70 . 0 
*Delhi State , Distri ct Census Handbook, 1951, 
pp . 120-123, Table c-Iv. 
TABLE IIIb 
ILLITERACY IN THE DIFFERENT AGE GROUPS IN DELHI STATE 
1951 (DISPLACED POPULATION)* 
Total No. % 
Age PO:QUlation Illiterate 
-
Illiterate 
Groups 
M F M F M F 
10 - 14 36,681 33,542 12,709 13,850 34.6 41.3 
15 - 25 53,566 53,604 15,438 22,225 28.8 41 .5 
25 - 34 45,721 38,708 10,983 20,128 24.0 52.0 
35 - 44 37,840 29,460 12,696 18,698 33.5 63.5 
45 - 54 25,226 21,792 8,658 14,624 34.3 67 .o 
55 - 64 15,263 12,745 6,461 9,866 42.4 77.3 
65 - 74 8,083 6,140 3,630 5,012 43.6 81.6 
75 and 
above 3,526 2,765 1,506 2,356 42.7 85.1 
Age not 
stated 35 1 6 1 17.0 100.0 
Totals 225,941 198,7 57 72,087 106,760 31. :9 5 3.£ 
*Delhi State, Dis trict Census Handbook, 1951, 
pp. 125-127, Table c-fv. 
Note: The t otal population in Table I I and IIIa and b di:f:f'ers 
because the latter two ( IIa, IIb) refer t o a sample 
population (whos e perc entage i s not defined J ~ · 
TABLE IV 
PROGRESS OF LITERACY I N DELHI STATE SINCE 1931* 
Literate % Literate 
Year Total 
population Total M F 'lbtal M F 
1931 636,246 89 ,472 73,377 16,095 14.0 19.9 6.o:: 
1941 917,939 229 , 603 171,233 58,370 25.0 31.9 15.2 
1951 1, 744,072 669,073 424,118 244,955 38 .3 42.9 32.3 
*Delhi State, District Census Handbook, 1951, p . lix. 
Tables Va and Vb give the literacy figures for the 
different areas or localities of Delhi State. Table VI 
shows the numbers of literates in the vari ous livelihood 
classes . 
From ·Table VII it is clear that whi le many languages 
are spoken in Delhi State as mother tongues , a majority of 
the population speaks Hindustani, and it is the most common 
language throughout the country. 
C. CONCLUSIONS 
1. From the age group fi gures it is clear that a 
majority of about 64 per cent of the populat ion belongs to 
the 15 - 44 age group . They are the most importan t group 
from the standpoint of the need to reduce illiteracy, and are 
great in number as well. 
Trac ts 
Delhi Non- City Urban 
Delhi City Urban 
New Delhi City Urban 
Total Urban 
Delhi Rural 
Total Delhi State 
TABLE Va 
LI'J.1ERACY BY lViAJOR H.iSSIDENTIAL ARJ!:AS 1951 
(SAMPLE POPULAT ION )* 
Sample Population 
Total No. Literate 
M F M F 
9 ,188 5,488 3,005 925 
36,282 26,625 13,905 6,884 
11 , 594 7,483 4 ,520 3 , 207 
57,064 39,596 21,430 11 ,026 
15,378 12,803 3,994 1,246 
72,442 52,399 25,424 12,272 
~ Literate 
M F 
33.5 17.1 
38 . 5 26. 0 
39 . 5 42.8 
37.6 27 . 8 
26.5 9. 0 
35.2 23.4 
*Delhi State, Distri ct Census Handbook, 1951, p. 119, Table C- I V. 
. .. 
cl. 
]) 
TABLE Vb 
LITERACY AMONG DISPLACED PERSONS BY MAJOR RESIDENTIAL AHEAS 1951 
(SAMPLE POPULATION)* 
Sample Pop ul ation 
% Tracts Total No. Literate Lite rate 
M F M F M F 
Delhi Non-City Urban 53,678 45 ,427 38' 684 1 5,723 72.0 34.5 
Delhi Ci t y Urban 152,894 132 , 834 92,801 68,307 60 . 5 51.5 
New Delhi City Urban 45 ,613 39, 905 23,519 10,760 51.5 27.0 
Total Urban 252,185 218,166 155,004 94,790 61.5 43.5 
Delhi Rural 13, 459 11,545 5, 470 2,771 40.5 24.0 
Total ~lhi State 265,644 229,711 160, 474 97,561 60.5 42.5 
*Delhi State , Distr ic t Census Handbook, 1951, p. 124, Table C•IV. 
do 
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TABIE VI 
EDUCATIONAL STANDARDS BY LIVELIHOOD CLASS--DELHI STATE* 
'I" 
Population Agricultural Classes Non-Agricultural Classes 
-
Educational Backward Non-backward Backward Non-backward 
standards Total M F 
M F • M F M F M F 
Literate 395,290 217,096 178,194 215 59 3,032 4,196 
Middle School 111,105 73,708 37,397 24 19,101 267 
18,463 1,023 195,386 172,916 
1,843 97 52,740 37,033 
Matriculate or higher 
L28 secondary school 95,650 79,203 16,447 16,250 57 1,489 53 61,436 16,337 
Intermediate in 
Arts or Science 24,600 19,657 4,943 4 456 32 258 7 18,939 4,904 
Graduate in Arts 
or Science 17,394 14,561 2,833 270 15 150 14,141 2,818 
Post Graduate in Arts 
or Science 5,064 4,390 1,~~ 10 5 Teaching 6, 734 5,092 8 1,002 12 
Engineering 584 574 10 1 1 
Agriculture 185 185 
Vetinary 113 112 1 
Commerce 964 944 20 ; 1 
,. 
. ,· , 
Legal 1,488 1,468 20 : 1 178 
Medical 2,463 1,980 483 
Other 7,439 5,148 2,2911 666 10 
30 4,350 669 
31 4,051 1,630 
5 567 10 
12 173 
112 1 
3 940 20 
37 1,252 20 
11 1,969 483 
1,165 14 3,317 2,267 
' 
- ·-
Totals 669,073 424,118 244,955. 282 59 40,966 4,594 23,497 1,19"4 359,373 239,108 
*Delhi State, District Census Handbook, 1951, p . 187! 
Table D-VII. 
yoo 
I 
·,, 
COMPARATIVE EDUCATIONAL LEVELS IN INDIA AND THE UNITED STATES 
India United States 
Primary School (1, 2, 3, 4) ••••••••••••• Elementa.ry (1, 2, 3, 4, 5, 6) 
Middle (5, 6, '7, 8) ....... • •••••••••••••• Junior High ( '7, 8, 9 ) 
Matriculate (9, 10) 
or Higher Secondary(9, 
Intermediate in Art 
or Science (11 , 12 and 
10, 11) ••••••• " 
]Senior 12) ••••••••••• 
High (9, 10, 11, 12 ) 
Graduate i n Art 
or Science (13, 14 and 12, 13, l4) .. . ~. Junior College (13 1 14) 
PaLt Graduate (15 , 16) •••••••• • ~ •••••••• senior College (15, 16) 
Diplomas and Degrees 
~ -
. 
TABLE VII 
LANGUAGES SPOKEN AND MQTHER fJ.10NGUES IN DELHI STATE, 1951·:~ 
Languages 
Speakers 
Total Male Female 
Mother tongues : 
Hindustani-:<-~ 1,646,476 942,648 703,828 
Marathi 19,955 9,127 10,828 
Sindhi 15,110 7,319 7,791 
Gu jrati 14,038 6,677 7,361 
Bengali 10,315 956 9,359 
Malaylam 9,805 4 ,890 4,915 
Telugu 9,667 5,307 4,360 
Tamil 8,745 4,218 4,527 
Assa..111ese 4,548 2,066 2,482 
Pashto 931 919 12 
Kashmiri 411 343 68 
Kandi 85 85 
Bihari 2 2 
Kankani 1 1 
Foreign tongues: 
English 3,685 1,869 1,816 
Other 298 197 101 
Totals 1,744,072 986,538 757,534 
*Delhi State, District Ce nsus Handbook, 1951, p. 1 34, 
Table D-l(i). 
~M~Also includes: Urdu, Hindi, Punjabi, and Pahari 
( common st ructure). 
2. Among the displaced persons , the illiteracy is 
about 43 per cent as compare d with 60 per cent for the total 
population, hence they are not a special problem. 
3. Ill j_ teracy is greatest in the rural b ackward 
class . 
4. Women have the largest proportion of illite ra te s 
among their number, an e s timated 530,000: 
total age group estimate 70% 
total area estimate 68% 
in the b .ackward livelj.hood classes 99% 
among rural women 93% 
among urban women 62% 
among displaced person s 54% 
5. We have an overall figure of 1,074,999 illiterate 
persons, of which 562,420 are males, and 512,579 are fanales• 
Wi th the predi cted increase in population within the next 
five years1 (1956-60), and considering the fact that the 
"universal school system" is yet to be equipped to take c are 
of all the young p e rsons , we still shall have a huge amount 
of illi teracy which is estimated thus: 
lTwenty per cent increase in overall population is 
assumed. The bas is has been the per cent inc rease fro m 1891 
to 1941. 1he increase in 1941-51 decade is 90 per cent, which 
is due to unusual influx of refugees, and is not likely to 
occur again. The source s of employment attracting more popula-
t ion from outside will undoubte dly increas e, bu t not so much a s 
to increase popu l ation by another 50 per cent. This can be 
further explained by thee mphasis g iven to Regional Plann i ng 
and Cow~unity Development Pro jec t s in the vicinity of Delhi 
State, which will provide for a l o w density and more uniform 
distribution of the population. An increase of 25 per cent 
is therefore on the maximum possible side. 
1951 population of Delhi State : 
estimated 1961 popul ation : 
1,774,072 
2,125,000 
.. 
Given an estimated literacy avera ge percentage of 45 p er cent2, 
1961 illiterate population . . 1,200,000 
2The figures on percentage increase in literacy is on 
the basis t..""lat the present conditlcms, and system of removing 
illiteracy, aremaintained without any radical change , such as 
this ~lan. Hence the increase in illiteracy percentage will 
probably be there . However , it cannot b e more than 50 per cent, 
as the present means are far from adequate , as will be explained 
in Chapter IV. As such, although the literacy per cent may 
be 45 per cent, with a corresponding increase of popula~ion 
the actual number of illiterates v.'i ll also increase . Thi s , 
again, is assumed on t he conservative side , as we should 
take into account and plan for the maximum conditions • 
. --~ / 
CHi\.PTER IV 
SJ?ECIAL CULTUHAL AND SOCIAL PROBLETVIS 
The problem of illiteracy is not a s imple one . It 
cannot be traced out in some sing le category. It is as com-
plex as the life itself. Some causes are a dire ct result of 
the society and mul ti-cultural pe.tterns that we have today. 
Two s i gnificant f'acto1•s emer ging from our analysis are: 
1. A great many people of the backwardl clas s are 
illi terata . 
2. A great number of women are illiterate . 
Both of these problems have roots in one or more of the 
following social and cultural phenomena: 
The cast~ sys tem and untouchables . The villag e, the 
caste system, and its offshoot, the "joint family system" were 
the three inter-related components which rr;.ade Indian society 
vmat it is today.2 The village represented the land, the 
self-contained economy a n d all that goes with lt. The caste 
explained (at least in t he beginning) the type of work that 
a person was suppos ed to perform. The joint-family-system, 
in ma ny ways like that of China ait!'l ed at creating harmony with-
in a familye 
lBackward class: inferior classes according to the cas te 
s ystem. They are also called schedule classes . 
2VJilliam C~ Os good , An AO.ult Education Program for Or issa. 
India (Corvallis, Oregon: "B"regon State College Press , 1950) , 
p. 21. --BraJ:-J.!!lins : prie sts , intell ectuals , educated :tntelli-
gensia; ID1athriyas : ruling class , including warriors; Vaishyas : 
' '!'*-· 
However func t ional and essential they might h ave been, 
these i nstitut ions of Indian society fell into degradation. 
The "vested interests", as with any other religion or society, 
exploited them for their own ends. Foreign rule coul d not 
but l et them remain as they .are. Today, we have millions of 
so- called untouchabl es, belonging to t he lowest castes , and 
performing all sorts of menial wor k. The Constitution of 
I ndia has, by law, abol ished the caste sys tem and tmtouch-
ability.B Yet, it will b e some time before t he cleani.ng of 
the whol e atmosphere is complete . 
Most "untouchables 11 are not only poor, ill .fed, and 
do~~-trodden, but illiterate as well. Although here and 
there some progress has been made, their lot is worst of all . 
They constitute a greatema jority of illiterates and neglec-
ted people. Any scheme, to be popular and s uccessful, sh ould 
give them first considerat ion. 
Th~ joint family system. The joint family system is 
one of the most typical f eatures of Indian society. Today it 
i s more a by-product of socio- economic situations than any-
thing el se . To some extent i t i s breaking up , especially so 
with growing mobility and urbanizat ion. The system i mplies 
businessmen and zamindars (landlords); Sudras: servants to 
the above three classes ; Panchamas : outcastes and untouch-
ables . 
3see Constitution of India 
"that all the members o:f the :family must live together as one 
economic unit, and pool their resources to a common budget. 
This naturally involves sacri:fices on the part o:f each earn-
ing individual. The system has both vices and virtues. The 
virtues being that it provi des emotional attachment and 
unity, especially in the :face o:f an economic crisis. Its 
vices are that the individual is lost, and the youth has to 
res ign hims elf almost entirely, including his creative think-
ing and talents, to the di rection o:f his elders. 
As a social phenomenon, it is so diverse that it is 
di:fficult to say that it is always bad and a serious handi-
cap to education. Good public r e lations are therefore a 
"must" in this phase of re-orientation of this whole idea. 
Women seclusion and " Purdah" . Women seclusion in 
varying degrees has been prevalent in the East. Its histor-
ical origin in India is due to the advice given by the 
elders to young women, not to move in public in fancy cloth-
es or attractive dresses which may unduly attract attention. 
It became a serious obstacle in the education of women when 
it became a part of social tradition and was accepted as 
" dignified custom" . 
At present it is quite prevalent among the Muslims of 
the urban areas. It is more or less a middle-class phenom-
enon today. The working class in the villages cannot afford 
and seldom observe it because each and every individual has 
to work to earn his living. In the middle- class, howeve~ 
more importance is attached to family traditions and " social 
values ". In urban middle-cl asses , a nd especially so in the 
Muslim~1 it is a real problem for girls, and c annot be solved 
unless taken in proper perspective . It canno t be abolished 
overnight, and it requires the courage, initiative, and con-
fidence of those who are to be affected. It is gratifying to 
note that it i s slowly but steadily withering away. " This is 
significant , as Purdah in Indi a has no basis in the Quran , 
the Sunna , or the Figah. I t is purely a l ocal custom."4 
Some other important factors . Apart from the above-
mentioned aspects , there a :ee quite 2 fe w other important 
fa ctors . For instance, a great many of thes e illiterate 
people are in the a3e-grouj_) of 40 - 65. Thel r views and 
opinions about life have become , to a consi derable extent , 
rigid and inflexible . Perhaps to f i r.d a way to use audio 
visual techniques for r emoving illiteracy is e~.s ier than the 
task of re-kingling in them e. burning desire to get rid of 
i gnorance , of learning afresh and be in g a useful part of 
society . 'I'here are a complex of social , psychological and 
4Wilford c. Smith , Modern Islam in India (Anarkali , 
Lahore, Pakistan : Min erva Book Snop , 1143), p. 80; 
Sunna and Fiqah: categories of Is l amic philosophy. 
economic factors, and only an ind t~e ct appro ach may bring 
about fruitful :::-esul ts.. These results may be slow, but the y 
certai.nly can be attained, given pat i ence and the ri ght ap-
proach. 
The n eed is to re-instill t h e idea tha t they are im-
portant memb.sr s of the society and can become even more 
valu able for the new age , if t hey 1 earn. In some cas es it may 
b ~· come L ;!perative to teach them by exti•eme indJrect methods 
in the spheres of their own interes t. 
Unemploj~ont and other adverse economic conditions are 
al do factors which cannot b e overl ooked~ For a hung ry r 
" starving pers on eve n God comes in the shape of Roti ( bread ) ••• 11 
(Mahatma Gandl:ti ). They are many who woul d v ery much li1 e to 
learn, themselves , and to send the ir children to school , but 
cannot , the reas on being that a child may be able to earn a 
few annas (cents) by work ing instead of going to the school . 5 
A few annas can bring h i m a loaf of bread. Hence it i ,, ,:;, dj_f-
fie ul t to imagine how such an a d ult can be made to join the 
lite racy classes . Almoa t all o f hi s efforts ar e spent in 
earning his t vo-meals-a-day , a nd very lit t le interest o r 
ene rgy in left that may enablv h i m t~> attend night clas s es . 
In Kas:b..rnir S t ate , · Il ere the entire educ at ion (from 
primary to university l evel ) is free , the public s chools 
sometime s do not attract as ma ny pupils as they should, be-
cause the pare n ts send t he i l' children to row shikaraas 
( small t axi boats ) i'or the touris ts. See Jean Lyon, Just 
Half'- a-World Away ( New York: Thomas .' ~ Crowell Compan:y:--i954) • 
.. 
In a country as poor as Ind i a is at present, tbe primary aim 
of' education shoul d be to prep ar e each ln.div idual n t on l y to 
read and write, but also , by some me a ns or other , to train him 
to find some gainful employment . 
Th e idea of educationally productive work as a principal 
means o f e due at i on vfuich would run from t he p rL ary school t 
the u..niversity was expressed by Dr . Zakir Hossain6 in a 
broadcast to the nati on: 
All our educational instltu tions will be communi t i es 
of work . At these e ducat-i onal i nstitut i ons v.hich s ~all 
n o longer be places of passive receptivity but of ctive 
experience; pupils will have facil i ties to experiment, 
to d iscover, to work , to live .7 
6nr .. Zakin :-ossain i s a prominent Educationist , and 
Vice-Chancellor of the Aligarh lVIusl im University , Aligarh, 
India. 
7nr. Zakir Hossain, 11 Perpectives of India' s New 
Education," I ndia gram (:En bas sy of India, V'{ashington , .D. c., 
October 19, 1953 }, p. 3 • 
CHAPTER V 
TECHNICAL LIMITATIONS 
The problem of illiteracy is no t isolated. It became 
accentuated during the foreign rule, and the old and decaying 
tradlt ions and customs made it worse and complicated. And 
yet this is not the whole story. 
There are, besides the aforementioned, certain very 
serious limit a tions which also should be taken into account 
if one is to make practical proposals for removing illiteracy. 
These limitations, called "technical," may briefly be classed 
into: 
The ~ of educational personnel. In India (as 
everywhere else) the teache rs are paid very low salari es.l 
In spite of the fact that in ancient and medieval India 
teachers had a great status and respect, their present lot is 
not an inspiring example for a young g raduate, if he has a 
better choice. As a result of this, many people get into 
the profession, not because they like it very much or a r e 
excep tionally qualified, but, due to the fact that they could 
not get employment elsewhere. 
Even among the great number of teachers we have; there 
are but few who are qualified or trained suf f iciently for the 
r e s ponsibility usually ass i gned to them. In many cases, even 
lin one instance the peons of a Chief Minister of a 
certain state were paid more than the primary school te a cher. 
Bordia, K. L. and Shah, Madhuri, 11 India 11 , The Yearbook of 
Education, 1952, p. 524. 
if they desire to increase their knowledge or training, 
they find it exceedingly difficult to do so.2 
Traditionally, most of the literacy work has been 
given to them with a little extra allowance in their se,lary. 
Given the fact that a literacy campe.ign i s an exceptionally 
diffic~ult one , and needs not only a seasonal driY'e but perma-
nent effort, plus the knowledge and know-how of t he many 
new techniques, the results were far from speculative. 
In fact, the extensive use of audio visual aids can 
help in solving the problem of inadequate numbers of trained 
personnel. A basic course in the use and production of 
audio visual aids, and its various applications suited to 
local needs can minimize this lack to a great extent in 
relatively short time. 
This can be done by special summer p rograms, evening 
courses, some courses of audio visual education in regular 
syllabuses of the teacher's training programs. 
The shortage of material and equipment. It is difficult 
to estimate, at this stage , how many projectors , pieces of 
photographic equipment, tape recorders, radios and other 
2Although the teachers can appear in the university 
and other exams as private candidates, a: three-month leave 
without pay hardly allows such ventures. Moreover the pri.n-
cip als are not always happy at the prospect of their teachers 
getting better equipped. 
1 ~ · ~n 
•• • ol -
·" 
electronic equipment, Delhi State (or for that matter, India) 
will need if' the plan of removing illiteracy through these 
tecnhiques is undertaken. Wl1at can be done now is, to employ 
as much as possible the local material at hand, and to produce 
some other inexpensive mt:t te rials through commercial a gencies 
as well as schools or educational institutions. Some native 
cultural institutions such as peri.odical melas (fairs), village 
chopaals (village cemp fire), Nav Tanki (rural dramatic 
theatre), and others discussed later, can all be exploited. 
Another step which can be taken is to reduce customs 
duties on genuine audio visual material equipment from abroad. 
Also, a direct subsidy to the schools and other centres for 
the purchase of such materials would go far to popularize the 
audio visual medium. Manufacture of certain equipment during 
the Second Five Year Plan (1957-61) with the help of Tech-
nical Ass~ance Programme of the United Nations may become 
f'easible, and might radically solve this problem. 
~ lack of adequate funds. The amount spent on 
education in various budgets of local, State, and Central 
governments is far from satisfactory, · although it may be a 
fact that more money is spent on education than ever before. 
However, it falls short of present needs. There is an im-
perative need for allocating more money on educetion, and 
giving adult education and literacy a top priority, if India 
wants "freedom from ignorance" for t h e majority of its masses 
in a s hort time. 
The unsuitabil:tty of the educational system. The en-
tire set-up of Education system leaves much to be desired. 
It was styled on the old British system3 and 1 s rather unfit 
to the needs of a free and democratic India: 
They suffer from a conflict between proper a.nd normal 
desire to relate educc tion to national cu+ t ure , and the 
understanding that the experience and practlce o.f Wes tarn 
education must be drawn upon, and, with modifications , 
utilized if education in these countri.es is to become 
more effective. 
Finally there is the edu.c!?.tional attitude which dis-
courages initiative and intellectual inquiry •••• There 
is practically no student part:i.cipation in the classroom, 
and there is little contact between students and teachers 
outside. 
From all this it is plain t hat both co1mtries (India 
and Pakistan) fac e education~:· ! problems of great mag-
nitude and complexity.. The confl:i.ct between Western 
educational experience and the needs of the national 
cultures has caused confusion. The desperate econo~ic 
situations for the two countries make the burden all 
the greater~ The problems of physical survival and 
~aising the terribly low standard of living are paramo1mt. 
Educational progress will necessarily be slow, but it 
comes close to being the key to these nation's wel.f .sre. 
3Jam.es Marshall, "Asia's Challenge to Education" 
The New York Times Magazine Section (November 28, 1954~ , 
pp. 27; ~42. (James Marshall is the former president of 
the New York City Board of Education recently returned from 
the tour of India and Pakistan.) 
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CHAPTER VI 
AN INVESTIGATION ON THE PRACTICAL APPLICATIONS 
AND POSSIBILITIES OF AUDIO VIS UAL 
METHODS IN DELHI STATE 
A. MAIN VAJ_, UES OF AUDIO VISUAL AIDS 
Studies made in other countries like United States, 
England, Soviet Union, France and Me.xico show that these 
countries h~v e been gradually improving the use of Audio 
visual mater.HJ.ls to ~tt;~l1z_e- •:~ the curriculum. Th~y also point 
out that these aiEls have been useful to educate people bo th 
in war and pea.ce. They helped the t eacher to i mpart knowle dge 
effectively in a relatively short time . 
Surveys within the Armed Forces showed that previous 
preparation of a class for seeing a motion picture film 
increases the teachin g value of the film jO and t ha t 
audience-participation in filmstrip showing s increases 
the amount of factual kno wledge learned. This increas e 
was specially s ignif:i.cant in d~_fficult t_raterials , in 
groups of low and average intelligence. 
In a developing country like India, the value of such 
techniques is even greater. These aids can help in educating 
the masses quickly, and ef ;~ectively. Moreover they will not 
only attract the young but also those adults who have lost 
a p rimary interest in education and .for whom the struggle 
, 
~,Nal ter s. Monroe, Ency clopedia of Educational Research 
1950, p. 60. 
for bread and butter takes nearly all the time. Among the 
innumerable values of audio visual aids, the following may 
be mentioned as of special concern to this th~s thesis. 
They: 
1. Lessenmajor weakness es verbalisms. 
2. Provide interesting approach to new, and otherwise 
dull topics. 
3. Economize time in learning. 
4. Increase ability of retention. 
5. Aid in developing keen observation with concrete 
materials. 
6. Stimulate initiative -and creative responses in 
pupils. 
7. Provide the best substitute for real e.xperience. 
8. Enrich and cl arify instruction. 
9. Encourage pupil-participation in learning and 
cooperation of pupil and teacher2 
The problem of illiteracy is a complicated one because 
most of the illiterates are adults~aand become disinterested 
very quickly unless their interest is maintained with visual 
experience. Since the idea is to get rid of ignorance as 
quickly as possible, all of the advantages deacribed above 
can be attained with the use of audio visual means. As Dean 
McClusky explains: 
The chief distinction between A-V instruction, and 
other forms of instructional techniques is a matter of 
emphasis. Audio-Visual instruction emphasis is on the 
value of concrete or non-verbal experience in the learning 
pro cess, whereas other forms of instrue'tion stress verbal 
or symbolic experience~ 
2Anna c. Chandler and Irene F. Cypher. Audio-Visual 
Techniques (New York: Noble and Noble, Inc., 1948}, p.le 
3James S~ Kinder and F. Dean McClusky, The Audio-
Visual Reader. (Dubuque, Iowa: W. c. Brown Co::-L954), p. 4 
3
awilll:a m Cyril Osgood, An .tdul t Education Program 
for Orissa, India, p. 95 
In listing eleven areas of education need for "An Adult 
Educati on Program for Orissa, India," William c. Osgood4 
suggests eight important a dult eduaation methods, out of which 
the following four fall into the category of Audio Visual 
methods: 
1. Home and fann visitation 
2. Method and result decomstrations 
3. Provision of visual aids 
4. Radio broadcasts and distribution of recordings 
Apa~t from these, he has also mentioned the following 
as "Special Education Techniques?··: 
1. Pictures: stereoptician, film strip, educational 
movies 
2. Tabloid: Comic strip picture techniques, diagrams, 
etc. 
3. Models, specimens, exhitis, museums, both s tationary 
and travelling 
4. Wall newspapers; simplified alphabets, color, 
design, etc. 
5. Libraries, mobile and stationary. Reading aloud 
6. Drama, pagentry, musical presentation, songs with 
message 
7. Group discussions, panels and f orums 
8. Agriculture and other fairs, melas, festi vals. 
Inaugurating the first meeting of the National Board 
for Audio Visual Education of India, held at New Delhi on 
May 6 and 7, 1953,5 Dr. S. S. Bhatnagar, Secretary to the 
Ministry of Education, Government of India, stressed the f ol-
lowing points: 
4w. C. Osgood, An Adult Education Program for Orissa, 
India., p. 111 
5Proceedings of the First Meeting , National Board of 
Audio-Visual Education. (Government of India , Ministry of 
Education, New Delhi , India: May 1953), p. 1. 
Audio Visual Aids were to be regarded as essential 
not only in the interest of school education, but also 
for the e due ation of illiterates, who constitute the 
bulk of the Indian po p ulation. Through suitable audio-
visual devices, it was possible to reach them even 
before they could acquire literacy. 
The tem "Audio Visual Education" should be inner-
preted broadly and comprehensively so as to include not 
only films bur also filmstrips, charts, pictures, gram-
aphone records, radios, and other materials that can 
appeal either to the eye or the ear. 
In order to appeal to the people effectively, use 
should be made not only of modern, but also of trad1-
tional types of visual aids like dramas, Bhajan Mandalis , 
Qawalis, Mural paintings, etc., p articularly in organising 
adult education programmes.6 
B. BASIS OF SELECTION FOR THE USE OF AUDIO VISUAL AIDS 
The audio visual techniques themselves are various and 
innumerable. From a simple black board to education Tele-
vision there is a long list of such aids. Many of these, for 
instance TV, are not existing in India today, and may take 
some time before effective use can be made of such devices. 
There are others which are expensive or just technically 
complicated enou@l to be handled by an averag e teacher. A 
careful selection is necessary. The criteria for the selection 
of these aids has be en based on the following considerations: 
Availability. Materials should be selected which are 
easily available in tenns of time and resources. The chief 
6UNESCO: United Nat i ons Educational Social Cultural 
Organization, which has a regional office at Delhi University. 
sources are: Ministry of Education, Documentary Films 
-Division, Foreign Embassies, UNESCO, AIR7, and other 
commercially produced material. Certain other materials 
will be produced at the proposed Delhi Centre, like 
photogra phs, chards, slides, recordings, etc. 
General appeal. An impo r tant as pect is how a certaln 
aid appeals to the people for whom it is meant. In some 
cases previews , and try -outs may be necessary to ascertain 
public opinion. Local interests, age groups, level of 
understanding (rural / urban), recreational value, are all 
important details which should not be neglected. 
Performance. This includes the actual operation of 
a certlin device or technique. Every aid should be assigned 
to a certain locality or pl ace 'V\be re it can be handled or 
managed without unnecessary difficulties. 
Usefulness. As fas aspossible the A-V aids shoul d 
help the learner s to useful activities which may lead to 
increased productivity. The idea being that which has been 
expressed as "productive basic education" by Indian educators. 
This, of course, may not b e feasible or even desirable in 
each and every case, but due care should be given to en-
courage pupil participation. This participation may eventually 
become valuable in later phases or adult educ ational pro-
gramme, which may even help a pupil to learn a trade. 
7AIR: All India Radio, headquarters or which are situ-
ated in New Delhi. 
The basic idea is that instead of putting stress on 
theory, more emphasis be given to practice and day-to-:-day 
needs. 
An example is the "Each One Teach One" method of 
Dr. Frank C. Laubach. Its usefulness need not be measured 
on a big scale. Even a little contribution on the part of a 
learner either to himself or to the community or literacy 
camp aign is good enougp for. our objectives. 
Production. Centres should be able to run the pro-
gramme as far as possible by themselves, and encourage pro-
duction of inexpensive and easily made materials. For 
examp le, a drama or tableau on illiteracy as a theme can 
by tackled by a local centre with only a little help from 
the parent organization. Meanwhile the Central organize-
tion can record the same program to be shown at some other 
locality as an exam ple to be immit ate d. 
In terms of production only such methods should be 
selected which can be undertaken relatively easily and with 
fewer th:i.ngs to be dependent upon outside Delhi State (or 
India). 
Cost. Local available materials and skill should be 
extensively utilized to minimize the cost. A small scale 
research to explore new and inexpensive materials and methods 
may even be plausible. 
With student-teacher cooperation, efforts should be 
made to produce aids at low cast. A little compensation for 
such products will encourage no only interest in learning but 
a personal financial bonus profitable to both parties. 
C. CLASSIFICATION OF AUDIO VISUAL MATERIALS 
FOR EDUCATIONAL PURPOSES 
A broad classification of the A-V materials has been 
given by James Kinder8in his book, Audio Visual Materials 
and Techniques, a selection from which has been made per-
taining to our situations and circumstances: 
I. Preparative Materials 
A. Black board 
B. Bulletin Board 
II. Pictorial or Graphical Representations 
A. Photographs 
B. Textbook illustrations 
C. Post cards 
D. Newspaper clippings {including some interesting 
illustrated advertisements) 
E. Drawings and sketches 
F. Charts, graphs and tables 
G. Cartoons and comics 
H. Pictorial statistics (pictographs) 
I. Posters and handbills 
J. Maps and globes 
K. Diagrams and figures 
III. Projected S t ill Picture s 
A. Stereo graphs 
8James s. Kinder, Audio Visual Materials and Techniques 
(New York: American Book Co., 1950) 
B. Lantern slides (including those made at home) 
c. Filmstrips 
D. Opaque projection 
E. Positive transparencies (color slides} 
F. Micro-slide projection 
IV. Projected Motion Pictures 
A. Silent motion pictures (8mm or 16mm or 35mm) 
B. Sound-on-film motion picture 
v. Auditory Materials 
A. Phonograph records 
B. Radio braodcasts 
c. Tape recordings 
v.:x·. Audio Visual Aids in Combination 
A. Sound filmstrips 
B. Tape recordings with slides 
C. Slides with radio programs 
D. Filmstrips wi~~ radio programs 
VII. Educational Trips 
VIII. Visits to Mt~eum and Zoos 
IX. Representation and Reliet Displays 
A. Models, diorama 
B. Specimens, objects, collections and samples 
c. Mock ups 
D. Dolls, puppets including puppet shows 
X. Dramatization and Demonstration 
A. Nav Tanki 
B. Chopaals 
C. Bhajan Mandali 
D. Qawalies 
E. Folk dances 
F. Folk fair and exhibitions9 
9Ibid., p. 9 
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The task is therefore so broad in scope and so complex 
in character that the campaign must utilize every known 
method. Experiments and pilot projects may finally determine 
which methods and materials are best sui ted to the local 
conditions. A final selection can be made only then, if the 
program is tore realistic and popu lar. 
Only in this way can the school hope to equip each 
individual (adult) with h abits, skil ls, concepts, at-
titudes, and critical th0ught processes. This does 
not mean merely a teaching 11for life, 11 it means "living" 
during the process.lO 
Edgar Dale has visualized the "learning processes"wi th 
their media in his "cone of experience." (See Figure t •) 
'Ihe base line in his cone, as to put it into his own words , 
"is the rich, full bodied experience that is the Bed Rock 
of all education. nll This is a direct, purposeful experience. 
It is an experience felt and enjoyed by an individual through 
his owns ensory nerves. Dale calls it "something you can 
get your hands on, something you can sillk your teethinto.nl2 
This sort of experience is purpose:f!ul, and leads to "direct 
participation, with responsibility for the outcome." 
This "learning through experience" is what Kinder 
- -
defined as "living through the process", and Audio Visual 
Education is one of those processes which provide 11learning 
through exp erience." 
10Ibid., p. 7 
11Edgar Dale, Audio Visual Methods in Teachmng, (New 
York: Dryden Press, 1954), p. 42. 
12Ibid., pp. 42-57. 

CHAPTER VII 
A SURVEY OF AVAILABLE RESOURCES 
Delhi used to be one of the most renowned places of 
learning • . In its long and chequered history one may notice 
the growth and decay of many institutions, ideals and even 
societies. But what is most striking is the uninterrupted 
continuity of the Indian culture and educati.on. 
Education is no exotic in India. There is no country 
where the love of learning had so early an origin or 
has exercised so lasting and powerful an influence. 
From the simple poets of the Vedic Age to the Bengali 
Philosopher of the present day there has been an un-
interrupted succession of features and scholars." .L 
Delhi was well-known as one of the important seats 
of learning because of its educational institutions such 
as maktabs and Eath shalas, and students from all over India 
flocked to this place in pursuit of their studies. Even now, 
Delhi's position in education and literacy is not as bad as 
that of some other states. 
Education in the modern sense was started after 1857 
with the establishment of Delhi College, housed in the 
2 library building of Da.ra Shikoh. This college was followed 
1Ks.lathiveet11, leresa. "Illiteracy in India," M.A. 
Thesis submitted at Loyola University, (January, 1954), 
quoting F.W. Thomas (British Education in India, London, 
1891), p.l 
2Dara Shikoh was the son of the fifth Moghul Emperor 
Shah Jahan, and brother of Aurengzeb, sixth Moghul Emperor of 
India. 
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by the further establishment of st. Stephens' Mission and 
Hindu Colleges. All of these prepared students for t he B.A. 
Examination of Calcutta University. A few primary schools 
and a Normal school were also established in 1860, along 
with one high school. The rest is a story of rapid growth, 
though still far from the ideal of "universal education". 
Free primary schools for boys and girls were started by the 
Delhi Municipal Committee in 1918.3 In 1926, compulsory 
primary education for boys was enforced in nine out of' six-
teen areas of' the city. 
At present there are about 20 recognized colleges, 
al l affiliated with Delhi University (established in 1922); 
about 30 boys' and 10 girls' high schools; 311 primary 
schools run by the Directorate of Education of Delhi State, 
and 180 run by local bodies(municipal Committees); and about 
50 private primary schools. The primary schools total 541.4 
Apart from the above-mentioned schools there are 
numerous private coaching institutions which prepare student s 
5 for various examina.tions. A recent sur vey showed that t heir 
number is increasing. In many cases they have become more 
or less a flourishing business giving big profits. The sur-
3 Rajdhani Weekly. Delhi State S~pplement,(·Delhi, India, 
January 26, 1953), p.58 
4 Ibid., p. 60 
5Ibid. 
vey revealed that there are 2 higher secondary, 130 high, 
40 middle, 120 primary, and 19 pre-primary schools function-
ing in various parts of the city as private institutions. 
Compulsory education for primary grades was enforced 
in the whole of Delhi State after November of 1951 for boys 
in the 6 - 11 year age group. In fact, it was proposed to 
fine the defaulting parents from Rs. 15 to 25/- per offense. 
Naturally, it could not be enforced, mainly because it was 
physically impossible for the existing schools to enroll 
all children of this age group. In some schools, even tho-
ugh two and three shifts were introduced, many of the child-
ren still could not get seats. One of the important reasons, 
discussed elswhere, is the lack of adequate funds. That the 
expenditure has increased manyfold during the last 25 years 
is shown by the following table: 
TABLE V11I 6 
EXPENDITURES INCURRED BY THE DELHI STATE GOVERNMENT · · 
ON SOCIAL EDUCATION AND THE LITERACY DRIVES 
Year 
1891 
1911 
1939 
1953 
Amount 
:Rs. 1.25 1acs.'7 
Rs. 2.00 
Rs. 10.00 
Rs.l12.61 lacs* 
* About 35% of the total revenue of the Delhi State. 
6Ibid., pp. 51, 52. 
7Lac: A lac is equal to 100,000 (one hundred thousand) 
SOCIAL EDUCATION 
Much of the literacy work done in Delhi State is 
carried on under the general heading of Social Education 
(or sometimes under Basic Education). The Education Depart-
ment of the State Government is reported to be planning 
intensive work in some selected areas as pilot projects. 
The social education carried out at present in the 
metropolitan area may be divided into the two main spheres 
of the urban and rural areas. In the Urban areas the work is 
mostly done by the local minicipal bodies with active support 
from the State Government: in Delhi by the Municipal c·om-
mittee (DMC), and in New Delhi_ by the NDMC. In the rural 
areas the work is done by the Social Education Department 
of the Directorate of Education. 
In the city the Delhi Municipal Committee initiated 
the work as far back as 1939 for the adult literacy work 
among sweepers and other illiterate employees of the com-
mittee.~ A literacy campaign was started and the target was 
fixed at 10,000 persons. to be made literate. The books and 
some other materials were supplied free. Another scheme with 
an expenditure of Rs. 10,000 ($2,000) was approved by the 
~It was officially ordered that unless an employee learned 
to write his own name, his salary would not be paid. 
~., p.62 
Committee in 1941 for all wards of the city. The teaching 
work was entrusted to the Municipal School teachers on an 
additional allowance. But on account of various reasons 
the scheme was abandoned in 1944. 
After independence in 1948, the scheme was revised on 
a more comprehensive basis. The co-operation of educators 
like Dr. Zakir Hossain and Shafiqur Rahman Qidwai was sought. 
An Adult Education Department was constituted, consisting 
of 5 municipal commissioners and 4 educators. The depart-
ment at present runs 19 social educational centres,(9 for 
men and 10 for women) besides 55 literacy centres in various 
wards of the city. The expenditure has also increased from 
Rs. 48,000 ($10,000) in 1948-49 toRs. 210,000 ($42,000) in 
8 1952-53. 
These centres conduct leisure time social, physical, 
and cultural activities. The women's centres are intended 
to provide, on a small scall, instruction and practice in 
household crafts iike knitting, sewing, embroidery, wax work, 
spinning , tailoring, nivaar weav1ng, 9 and basket making. 
The se things were to be a part and parcel for this program 
~ajdhani Weekly. Delhi State Supplement ~ p.a9 
9 Nivaar is an upholsterer's tape, used mostly in 
furniture and beds. 
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for two reasons: l) to sustain interest in literacy, and 
2) to make the whole operation self-sufficient, or at least 
partly so. 
A six-month course of literacy classes forms an 
essential nucleus for all the studies. To some extent, Radio 
sets, recorded music, and in some cases even sports and 
short plays were used. A daily wall newspaper is another 
interesting feature which is edited by newly literates out 
of the cuttings of all daily newspapers. 
In the rural areas of the state there are 304 vil-
10 lages. The Social Education program was launched after 
independence, and its tasks were mainly entrusted to the 
school teachers, who were paid a very small compensation 
for their entire work. The scheme was afterwards revised, 
and 20 social workers were specially trained in Basic Edu-
cation and social work at a camp. They were posted to dif-
ferent villages in August 1949. They started literacy 
classes and after every two months shifted the venue of their 
activities to other villages, leaving the centre to local 
assistants and newly created literates. 
It was a difficult task, and as soon as these train-
ed workers left a plaee the whole enthusiasm soon lapsed 
into inactivity. The villagers could not respond to the 
1 . 10 Delhi Ceneus Handbook, 1951, p.xv 
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classes or the teachers could not inspire them sufficiently. 
The villagers called these classes "sennons", and would. feel 
bored. They came because they were interested in the 
Bhajansll and Qawalies 12 , and the dramas. Takind the clue, 
the authorities organized Educational Melasl3, sports, 
games, and film shows. In 1950 this took the shape of edu-
cational c~ravansl4 which were composed of mobile vans 
fitted with portable exhibitions, stages, projectors, etc. 
The entire area was divided into three secbors of 100 villages 
each, and six buses were acquired for the melas to be held 
periodically. Two hundred and eighty out of 304 villages 
were covered by this plan by July, 1952.15 
Special Indian institutions. In the rural areas there 
are also some age-old institutions typical to village life. 
Examples are Panchayatsl6, Chopaalsl7, and Melasl8. All of 
11Bhajan: devotional song. 12Qawalie: devotional chorus. 
13Melas: periodical village fairs, usually weekly, 
fortnightly or so. 
14Educational caravans: 
visual equipment and material. 
and UNICEF 
mobile vans carrying audio 
They were donated by UNESCO 
1 ~ajdhani Weekly, pp. 62-63. 
16Panchayats: very old village council. It is com-
posed of village elders or otherwise elected or selected, and 
one is head Panch. All the local disputes, problems and 
affairs were conducted and resolved by this institution. During 
the British days, this was abolished. However, the present 
government is reviving it by passing legislation and giving 
49 
these come incidentally , under the c ategory of audio v isual 
aids. There are also p opu lar villag e institutions like 
Na takl9, Puppetry, Nav Tanki20, folk dancing and folk 
festivals. 
. i 
it some legal status. This may well be described as one of 
the oldest and most respected forms of village d emocra cy . 
17chopaals: a village campfire, a ch aracteristic 
tradition in a Punjab villa03. Usually held at night Where, 
circling around a fire, story tellers may tell tales, and 
poets may recite p oems to the audience. 
18se~ · Footnote 13. 
19Natak: rural Indian form of theatre. 
20Nav Tanki: A rural form of dramatization. 
CHAPTER VIII 
OBJECTIVES: GOALS A~ID TARGETS 
It follows from the discussion in the previous 
50 
chapters that it is in the area of pos sibility to achieve 
almost complete removal of illiteracy in Delhi State during 
five years, provided the whole job is organized on the basis 
of group interests, local variations, and the extensive 
application of audio visual techniques. The task is, how-
ever, far fro m eas y and needs mobilization of all resources, 
coope ration of all a gencies, and a popular organi z ation. 
The whole p roject may thus be described into following main 
parts: 
1. Training of personnel. 
2. Production of materials. 
3. Pilot projects, experimental centres and coordina-
tion of e x isting ones. 
4. Organization, distribution of the material. 
5. Financial aspects. 
It also becomes clear that audio visual aids can help 
in over coming some of the very important aspects of our 
problems like: 
Lack of trained personnel. Of course, audio visual 
technicians will be re quired to handle some of the more compli-
cated machinery; yet, the number of such persons need not 
b e great. Radio, tape recorders, lantern slides, filmstrips, 
and movies can minimize and repla ce to a considerable extent 
the number of trained teachers. Recorded lessons, etc. can be 
produced at the audi o visual production centre by specialists 
i n the field. They can turn out many copies, and can be s 
simp ly handled by practically any literacy worker. 
Time factor. Once the planis well conceived, and 
appropriate mate.rials produced, they can overcome the length 
of time with a balanced distribution. 
Scattered areas. Most of the rural areas are not 
very well connected, and are far in terms of the primiti ve 
means of communications, like Tongasl, and bullock carts. 
Modern means like bus service and railways are available, 
but they are limited and moreover expensive for poor people. 
Audio visu al material can reach practically everywhere where 
there is a road. 
Public interest. It has been p ointed out previously 
that very soon the entire enthusiasm of the literacy drive 
evaporates away, and p eople get bored; especia lly so by 
dry lecture s . These classes indeed h a ve often been r eferre d 
t o as "s e rrnons." Mo r eover, the Indian e due at ional thought 
today thinks in terms of productive educat i on (Ba s ic 
Education). Audio visual aids can undoubtedly be most 
helpful in this connection, and c an provide a chance for the 
participation of the le arner. 
The exp erience of the mobile educational caravans 
by UNES CO and UNICEF s h ows that the people r~ond over-
1 Tonga: hors e carriage with two wheels. 
Bos.ton University 
School of Education 
Library 
whelmingly. The -tremendous increase in number or radio 
sets recently shows their immense popularity, among the 
public.. The fact that Indian motion picture industry, as 
far as production goes, is exceeded only by the u. s. and 
Japan, also shows that the public interest can more easily 
be captured by such visual means. 2 
The whole educational progra m should be broad-based, 
and popular. It cannot stop at literacy (reading and 
writing) alone. It has to be continuous, constructive 
and sustaining. However, the presence of limitations may 
not allow anything more ambitious than just a plan f'or 
reading and writing. An approach ce.n nevertheless be made 
through audio visual aids f'or other necessary aspects of 
adult education. 
A basic majority of illiterates are adults (ages: 
15- above). Adults are not simply grown-up children. Their 
interest differ. The only compulsion that holds them in the 
school or class or demonstration is the sense of' pleasure, 
profit and progress they receive. They are more easily 
discouraged. Encouragement and maintaining interest are 
essential to keep older people learning. The adult needs to 
understand clearly that he has a purpose or interest which 
2 India produced 223 .films in 1951. See Tables IX. 
and X. 
TABLE IX 
FILM PRODUCTION IN SELECTED COUNTRIES OF THE WORLD* 
YEAR U.S .tA INDIA JAPAN ITALY U.K. FRANCE MEXICO 
1933 507 103 483 36 134 19 
1934 480 164 426 31 108 25 
1935 503 233 462 39 115 21 
1936 566 217 529 43 225 117 24 
1937 567 1?9 562 33 228 123 35 
1938 491 172 542 45 103 123 50 
1939 527 165 513 77 108 72 38 
1940 479 171 497 86 65 28 27 
1941 546 170 232 71 46 60 44 
1942 516 163 87 96 62 . 78 49 
1943 397 159 61 66 70 60 67 
1944 430 126 46 37 67 21 78 
1945 358 99 38 48 83 72 79 
1946 397 200 66 62 107 94 74 
1947 370 283 97 60 170 72 54 
1948 394 265 123 54 120 92 79 
1949 361 289 156 76 132 104 106 
1950 395 241 215 104 125 106 125 
1951 379 221 208 107 114 103 
1952 368 233 261 148 11'7 104 
*United Nations Statis tical Yearbook, 1953 1 p. 543. 
,.-. 
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TABLE X 
DOCUMENTARIES AND NEWS-REELS PRODUCED BY FILM DIVISION 
OF THE MINISTRY OF INFORMATION AND BROADCASTING 
GOVERID~ENT OF INDIA* 
Year No. of Documentaries 
19~8 ~ 
1949 28 
1950 39 
1951 38 
1952 39 
To the end of 1953 30 
177 
*Government of India, India, 1954 (New Deihi, India: 
Ministry of Information and Broadcasting, Publications Div., 
1954), Tab1w CLXXVI, p. 329 
is at stake in the learning . The attitude of the teacher 
is fundamental in his relationship with the adult learner. 
"The relationship between pupil and teacher must be based 
on e qui.i ty and friendship. n3 
Adults are not quite as flexible and adaptable as 
children. They do not willingly change their habits of 
thinking . They are more critical beca use of broader 
experience. They are prone to demand more immediate 
results and need more continuousand longer demonstration 
of results. The adult is less amenable to do gmatic 
approach, and more inclined to apply whatever is taught 
to him and his own situation. • •• Group thinking methods 
and techniques which demand a ctive participation are 
likely to be more effective.4 
Basic assmnptions of the plan 
1. Since the idea of "universal compulsory basic 
education" is more and more becoming a reality, 
it is assumed that the pupils of a ges below 
14 y ears will be more or less covered by this 
schmme. However, those young persons who are 
unable to take advantage of that scheme (above) 
are to b e covered by this plan. 
2. The point of educative p rocess is to be g in with the 
local Mohal la Centre (Neighbourhood Hentre). 
Each unit will work in coordination with the 
Audio visual centre. 
3. The present educational centres, schools, social 
centres, adul t education centres, and even s orne 
of the parks svill be a vailable for use to carry 
out the plan. 
4. The plan will receive cooperation, coordination 
and financial assistance from all public and semi-
public a gencies. The main responsibility will, 
of course, be of the Delhi State government. 
3william C. Os good, ' An Adult Education Program f££_0rissa, 
India. (Corvallis, Or egon: Oregon State College Press, 1950), 
p. 95. 
4~. 
5The tropical clima te of Delhi allows open space (under · 
5. Mother tongue (Hindi) will be the medium of 
instruction. In Delhi this is the most pre-
vel ant language. However, facilities in Punjabi, 
Urdu, Bengali may be provided if certain 
localities desire. 
Goals of the plan 
PRIMARY 
1. READING. The pupil should be able to read and 
understand within this five year period, n ews-
papers, magazines, and easy books (both prose 
and poetry). 
2. \VRITING. The pupil should be able to write 
SECONDARY 
letters, simple compositions, and g ive expression 
to his/her ideas. 
To provide variation in the main theme, and to achieve 
the purposes, an indirect approach is essential. Provis ions 
will therefore be made to introduce the adults to the fol-
lowing areas. This will as such serve as a preliminar.r 
introduction to the next state of Social Education: 
the sky) to be used, if necessary. Certain parks can be 
utilized at certain hours of the day. Some of the parks 
are ladies' parks exclusively, and might very well become, 
as even now, places of demonstration and open exercises, etc. 
1. HOME ECONOMI CS. Arithmetic, and domes tic 
b u d geting. 
, 2. P:ERSONAL AND DOMESTIC HYGIENE. Domestic sani-
tat ion, c a re of the chi l d, first-ai d principles. 
3. CIVICS AND S OCIAL OBLIGATIO NS. Rights and duties, 
elections, government. 
p a r t 
THE 
D 
PLAN 
. 
• 
( . 
~· . 
CHAPTER IX 
APPLICATION OF AUDIO VIS UAL METHODS 
For reading 
Reading should provide the following to the reader: 
1. Enjoyment. 
2. ~rowth in the fundamental reading abilities, such as 
recognition of words, understanding the meanings 
of words. 
3. Comprehend and interpret what is read. 
4. To organize ideas gathered from different sources . 
I 
These are some of the fundamental aspects of the 
reading program. Students can be stimulated and prepared for 
readi ng in different ways. For instance, discussions , reports 
of their own first-hand experiences in the group helps them 
to participate, and gives them a feeling of confidence. 
Auditory and visual aids can be used to s tiruulat e 
interest in reading.,: to help explain words with meanings , to 
test the pupils' ability ti:b understand what is read, etc. A 
variety of material, if made accessible to the students would 
supplement the classroom r e ading. 
A very helpful auditory method is a small list of words 
given to the individuals while the teacher reads out each 
word with an appropriate interval and students check the 
words on the blackboard, and ask the students to re-check if 
they had checked the right words. 
For visual help pictures c an be shown along with each 
individual word without g iving the name while the students 
check the name of tha.t picture in the list. Then the teacher 
writes on the blackboard words for each picture while the 
students sound the word with the group. These activities 
can be further developed by aids such as bulletin board, 
slides, charts, and filmstrips. 1 
Certain play-way methods have been suggested by 
Russel and Karp for word-recognition. Real objects can 
substitute for the pictures. Out of over one hundred such 
methods a few samples, wh ich can be worked out in India, are 
cited as follows: 
Descriptive word game. Stu dents are asked to bring 
objects of their own interests. Each one gives description 
of the object. For example: round, heavy, red, and the "name" 
of the object. Teacher can channelize student's description 
by putting appropriate ques.tions. In this way he/she takes 
out only what he/she wants to teach. These words are written 
on the blackboard along with the channelized description. 
Recognition of meaningful written word symbols can be developed 
easily with a little practice and selection. Simple words 
like "thin", "thick", "below", or "up", can be very well taught 
by this me tho d. 
lNelson (ed.), National Society for the Study 
of Education: th Year Book, ~ II. "Reading in 
the Elementary ~S-c~h-o~o~1-.~~C~hicago: The University of Chicago 
Press, 1949), pp. 34-37 
However, it is advisable not to teach too many words 
in one sequence to avoid confusion. Sufficient time in-
tervals should be given for practice and next lesson. 
Rhyming with pictures. Teacher places on the black-
board pictures of objects (opaque projector, slides, and 
filmstrips can easily be used here) that rhyme in sounding 
the names. Such as, pictures of a fly, or a pie, a hand, 
or a band. The group rhymes the name with the picture 
(object) and this process establishes an interest. To 
establish recognition of written symbols teacher writes 
down the word on the blackboard as the group rhymes them. 
Variations of this method can be attained by using a flannel 
board, and word picture cut-outs. 
Visual recognition. Another method for recognition 
for written word symbols with reference to actual objects can 
be to label in vold letters the corresponding words in and 
around the classroom. For instance: DOOR for a door; CLOCK 
for a clock; TABLE for a table, etc. It provides a good 
practice to the students since they come into contact with 
these names time and again. The association of the object 
soon helps in the recognition of the written symbols. 
Variations should be provided by changing the group of labels 
and object :e positions. 
2
navid H. Russell and Etta E. Karp, Reading Aids 
through the Grades (New York: Teacher's College , Columbia 
University, 1954), p. 9. 
" .. 
• v 
Educational playing cards (Taleemi Tash). 3 In this 
connection, playing cards with alphabets inscribed on them 
(Figure . 2 )can also be used to give practice in word 
recognition, construction , . etc. Similary, playing cards 
having pictures can be of great help; a combination of 
picture cards and letter cards can be a fun as we 11 as a 
good media for reading. 
It is very important, however, to supply appropriate 
material for particular groups. Adults of advanced age 
should be approached from a different angle. They may be 
interested in cutting out pictures, words, amd making 
charts, whmle the teacher supervises their work. Group 
work and cooperative efforts can e asil y be guided as 
learning process of reading goes on. 
Matching of words with pictures. Each individual is 
given a card. It is a picture with names of certain parts 
of the picture written below. The pupils match bhe name 
and the part of the picture by drawing a line between the 
3Taleemi ~ (educational plSlfing cards) were 
invented at Jamia Millia, Islamia, Delhi (National Muslim 
University). 
' . 
. " 
~ . 
Figure 2 • Sample of' educational playing cards 
(Taleemi Tash- Hindi). These tash playing cards are available 
at any bookseller 1 s shop in OldlS'efhi. 
.:il .... 
two, thus learning to recognize, and therefore to read, 
words. (See Figure 3 below.) 
..;--------.... 
EYE NOSE MOUTH 
Figure 3 • Matching words with pictures. 
Variations in this method can be achieved by having 
many pictures on one card with choice as shown in 
Figure 4 below. 
CHAIR-
Figure 4 • Variation of Figure 3. 
Picture-dish method. Two discs are cut out on a .;;;..;;;~;...;;.:.;~-
hard paper, preferably i n two different colors, one being 
slightly smaller tha n the other. Rec t angular thi n strips are 
cu t out at each opp osite end on the upp er (smaller disk). 
The lower disk, which b ecome s visible thus have picture under 
one strip and a corre s ponding word on the oppos ite side. 
This makes the pupil r e co gnize the object, and read the 
equivalent word for same (Fi gure 5). These discs c an be 
p roduced on a mass scale and distributed amongst the pupils, 
who will t~ke them home and have fun learning to read with 
them. 
A reverse arrangement can be worked out for writing 
different letters by this method. Variations can be possib l e, 
for instance, see Figure 6 • 
Hide and seek method (Ankh Micheli). A thick card has 
squares (say one inch square). In e ach square a single word 
is written. An envelope contains square pieces of har d paper 
with (or without) pictures. Students are asked to hide the 
words on the s quared paper by corresponding picture squares , 
one by one. Blank squares without any pictures of the sffine 
dimensions can also be us ed, and the i ns t ructor will t est 
the reading abil ity of the p upils by asking them to hide 
certain words called by h i m, and rechecking afterwards. 
For writing 
Writing should prmvide t h e followin g to the reader: 
Figure 5. Sample of disc-word method. 
It can be s u oplemented for word-picture method also. 
Figure 6 • Sample of picture-disc method. 
1. Ability to write letters, words and small sentences. 
2. Ability to form letters into words. 
3. Transformation of words into simple but meaningful 
sentences. 
4. Translation of ideas into simple messages (compo-
sitions, letters and the like). 
These are the more important objectives to be aimed 
at in the broad program of removing illiteracy in Delhi State. 
No one method can be prescribed which can replace a teacher. 
Certain methods can, however, be adopted wbi ch will require 
the services of an ordinary literacy worker with normal skill 
to carry the plan ahead. Following are some of the examp les 
which can visualize writing. It shall be the work of the main 
centre to help other local centres produce these devices in 
the forms of leaflets, pamphlets and folders. The text of 
this material should be fully illustrated, and experts in 
the A-V field should design them as effectively as poss i ble. 
Letter recognit ion in context of words and picture. 
Pictures with partial blanks are given on a sheet of paper. 
Th e student is asked to complete the word by putting a 
letter in the blank corresponding to the picture, as shown in 
.-r-----
i l 
Figure 7 b elow. :· 
en--- lass---------
able---- Han 
Figure 7. Letter recognition 
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Rea ding games can also be adopted for writin g, as descr ibed 
in the previous pages. Projec t s such as picture clippings 
can be supplemented with writing the name of the object of 
the picture. This can be developed further by inducing 
the pupils to write a wh ole piece. 
A study on teaching of writing was made in elementary 
sch ools in Wisconsin, and many good devices were a greed upon 
which fall into the cate gory of audio visual teaching 
techniqu es. Some of t h em are quite traditional eve n in 
Hindust an. A selection of some of those that can as well 
be utilized in Delhi are given here: 
Tracing: 
1. Tracing of letters using thin paper. 
2. Tracing over letters on pap er or on 
bladkboard. 
3. Tracing with fingers on the sand, clay , etc. 
4. Tracing and "overwriting " on the dotted 
outlines of letters and words (Figures 
Copying. 
8 and 9). These outlines will be printed 
either on individual sheets or on a copy 
book form by the main centre. 
1. Copying from correct forms of letters from 
the books, or manuals or certain g iven 
examples provided by the centre. 
2. Copyi ng from ac t u al demonstration of the 
teacher. In this connection, filmstrip s, 
slides, or movies defining each and eve r y 
movement of the pen in letter formation 
process that can be followed by the student 
can be usefully employed. 
Exercises and drills. 
1. Exercises such as words starting with 
• 
Figure 8 • For completing outline with free-hand 
tracing. 
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Figure 9 • Sample of' perf'orated pattern f'or alphabet. (Hindi : K). 
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identical letter can give good practice. For 
example, P ush, P ull, P ut, etc. This will 
help in the writing of P. Same v.ord can easily 
be developed for Hindi. 
2. Drawing of straight lines, slanting lines and 
circles is a good preliminary practice. In fact, 
a complete analys is of the a l phabets should be 
made to show the various components (straight 
lines, curves, slants, dots and dashes) that 
go to establish the structure of a letter. This 
method is likely to interest the adults. Slides 
and even charts can be worked out to demonstrate 
the basic form of the letters, with corresponding 
geometric form. As shown in Figure 10 below, 
students may be asked to draw straight lines, 
circles, arrows, or any other sign, to show t he 
path of the mouse in each box, as it nears the 
cheese. 
~,--~----~--~,--~,~-r--·~----~--~---.---, 
·~·-·-· ,-,-, 
'cheese 
I 
Figure 10. Exercise for drawing straight 
lines. (Adapted from Baran, "Reading Games 11 , 
Service paper, Boston University , 1954). 
Names and objects 
the a ge group. 
it may be a boy 
and hotel, etc. 
Manual guidance. 
can be changed according to 
Instead of a mouse and Cheese, 
and ball, a hand and pen, a car 
1. Letters are grooved (carved) in wooden boards. 
(Plast i c material of the desired type may be 
substituted for wood. Even cardboard having 
cut-outs in stencil form can also do the job 
(See Figure 11 ). 
Figure 11. Sample of a stencil for alphabet. 
(Hindi .;:::r • N). 
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2. The teacher guides the movement of the hand for 
the correct direction in actual writing of 
letters. This can again be supplemented by 
slides or f ilm strips showing the direction 
by means of arrows, or some other appropriate 
sign. Thus, time spent on each student will 
be reduced. The teacher can become free to 
devote more time to relatively deficient 
pupils.4 
Templates, stencils, ~· 
A grid is a pattern out of a sheet of thick 
paper or cardboard. The entire alphabet can 
be cut out, the outline of which, like a 
stencil, can be traced on a sheet below, and 
the outline filled with ink or colored chalk 
(Figure 12). 
Projection method. 
Letters and words may be projected on the black-
board while the p l.lpils drs.w on the projected 
lines, thus le arning the writing of letters. 
In this case, slides, which can be easily 
made at practically any loc~l centre, can 
be projected.5 
Clay modelling. 
Embroidery. 
Even clay modelling can be good practice in 
making letters and coloring them. This is 
particularly so in rural areas, where many 
of the skillful potters will have no dif-
ficulty in moulding the clay into many shapes. 
·Embroidery and decoration is a popular and 
traditional hobby with women folk in India. 
Perforated designs contain letters, alpha-
bets, monograms, words and even small lines 
of p oetry or phrases. This can all give 
indirect practice. 
4 university of Wisconsin. (Bulletin of the School of 
Education. "Handwriting in Wisconsin, a Surveyof Elementary 
School Practice," Univ. of Wisconsin : 1951), p. 26. 
5 valter A. Wittich and Charles Schuller, Audio Visual 
Materials, Their Nature and Use ( New York: Harp e r and Brothers, 
1953), pp. 39-50. - --
Figure 12. Sample of a template £or alphabet. 
(Hindi fi1 • N). 
Match stick writing. 
This method is based on analyzing the form 
of different letters. It consists of match 
stidks cut in three or four standard lengths, 
and pupils are shown how to arrange these 
sticks so as to form letters and words. 
Most of the Indian 1 anguages, and especially Hindi, 
have no difference between block capital letters a nd small 
letters. There is, in fact, practically no difference in the 
printed and written letters, as compared with English and 
other western languages. In any case, experiments and 
further inquiry will be absolutely necessary to ascertain the 
effectiveness of various techniques. Many of the methods not 
described or covered may have to be developed on the s pot, 
based upon local tradition and custom. 
Application of certain audio visual aids 
The term "audio vasual material" is employed as a 
designation for a wider range of instructional materials, 
and devices that are less symbolic than printed words--field 
trips, demonstrations, dramatization, synthetic devices (con-
trived experiences), objects, s p ecimen, models and exhibits, 
sound motion p ictures, television, silent motion pictures, 
sound filmstrips, radio recordings, stereographs, lantern 
slides and filmstrips. These materials and devices are 
the modern te chnological means of providing rich, concrete 
experiences for students. Some of the popular teaching aids 
are suggested below. They will help towards the drive against 
illiteracy in reading and writing as well, but will be or 
special value in attaining the broad scop e and long range 
objectives of social education. 
Motion p icture (sound, sile nt). The motion picture 
is of value to the extent that it contribut es to more 
efrective teaching and g rea ter student comprehens i on. The 
motion pictu re film takes precedence over other forms of 
teaching aids, esp ecially when motion is necessary to the 
understanding of the subject matter. The variety and 
interest provided by the motion p icture, in addition to 
close-ups, slow motion, and animation, stimulate le arning 
and understand in g not po s sible through other visual aids. 
In a ddition, the efrect of the sound with motion picture 
further stimulates learning , particularly in those cases 
where the sound is necessary for developing the correct im-
pression about the subject being presented. It is also 
necessary that the selection or the education al films should 
be made on the assump tion that riLms fall, basically, into 
many c ategories. Such as: (1) basic teaching films, and 
(2) supplementary t eaching rilms. Supplementary teaching 
films can again be divided into: (1) documentary films, 
(2) s ponsored films, and (3) entertainment films. 
Films should be p reviewed, selected, and coordinated 
into the classroom teaching situations. However, the basic 
teaching films should be made on the f ollowing princ-iples: 6 
1. To vita l ize understandable explanation. 
2~ To empl~y motion. 
3. To inculcate sound effects for t he realization 
of vision. 
4. To give inherent narrations to visual contents. 
5. To prepare with relevance to the objectives of 
curriculum. 
Integration and combination of films into the teaching 
situation is another important factor, so tha t the students 
are not lost. G. E. Gregory? suggests five points vis-~-vis 
use of educational films: 
1. The f ilm must be used in a classroom learning 
situation to integrate it into the lesson. 
2. The students should be prepared to realize what 
they are going to see. 
3. They must know ho w it is related to what they are 
studying. 
4. They must know what points to look for as they 
see it. 
5. There must be a follow-up that will include 
application of what they have seen and he ard to 
what they are studying. 
These criteria may be employed but with certain modi.-
fications pertaining to the cas e and situation in Delhi, 
with special reference to the fact that many of the illiterates 
will be adults of mature ages. 
In reference to the methods suggestmd in sections 
"reading methods" and "writing methods", the motion picture 
may be utilized with advantage for the descriptive word 
game, rhyming with picture s , matching words with pictures, 
6~., pp. 361-362. 
7 Gardiner E. Gregory, "Visual and Audio- Visual lli!!.," 
The Grade Teacher (January, 1947) LXIv;-No. 5, p. 44. 
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tracing, copying, as well as in some exercises and drills, 
and projection methods {this thesis, pp. 59-68 ). In every 
case, of course, the preliminary requirement is to produce 
films which can help in each situation. This , as i s 
sugge s ted in the f ollowing p a ges, can be done at the centre. 
Filmstrip s. A filmstri p is a roll of film consisting 
of positive i mages produced by direct printing from t h e 
ne gative print. The individual picture is placed in the 
des i red order. Filmstrips are easy to produce and have many 
advantages: 
1. Simplicity in use. 
2. Ri g id continuity {all pictures i n a defin ite o r de r ). 
3 . Low cost in comparison to movie s. 
4. Compactness of the content. 
5. Controlled pace (speed). 
6. Re versibility, if it is desired. 
Hence f ilmstrips seem to be most practical, and 
likely to be effective in India. They can minimize problem 
of funds and special techniques and technicians so ess ential 
to p roduce a good movie film. They can also r epl a ce mono-
tonous ch arts, and other uninteresting pictorial material. 
They can also minimize the ns t orage 11 problems, and can be 
produced by anybody Who knows a little bit about photog raphy, 
and systemization of material. 
Sl ides {2" x 2", and 3l-" x 4 "). Lantern slides are 
another inexp ensive material. 2" x 2" slides are p roduced 
on 35nnn c amera film and then mounted. One a dvantage with 
this sort of material is that different orders can be obtained 
at different times. In fact, they can be edited as well. 
3! " x 4" glass slides possess many a dvantages and 
serve best when part i cipation of the student is required. 
Pupils enjoy e qual share in the production. They can be very 
helpful in teaching writing when the students copy different 
letters on the glass. The projected results can provide 
confidence and joy. Bollinger8 gives the following advantages 
of slides: 
1. Simple e quipment. 
2. Local manufacture. 
3. Variable continuity. 
4. Inexpensive. 
5. Sketch and drawing can easily be drawn, and need 
not be photographically copied or duplicated, 
as in the case of the 2 11 x 2 11 slides, or Koda-
chromes. 
6. They last longer, and fade little in comparison 
to the 2 11 x 2 11 slides , and particularly Koda-
chromes, .which faEle within five years, and color 
changes occur even earlier than that in tropi c al 
climates. 
Radio and other Auditory materials. Radio in India 
has already created a nation of listeners. The All India 
Radio (AIR) is a public broadcasting system and has been 
since its inception. The AIR conducts special programes for 
villagers, students and also the well knovm educational pro-
grams. At present it is reported that there are about one 
million radios in operation in the entire of India (See Table XI). 
BE . W. Bollinger, and G. G. Weaver, Visual Aids, 
(New York: D. Van Nostrand Company, Inc., 1951), p. 183. 
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TABLE XI 
INCREASE IN THE NUMBER OF LICENSES ISSUED BY ALL INDIA RADIO: 
(AFTER INDEPE:t-4"DENCE) ·:<-
YEAR TOTAL NO. 
194'7 275,955 
1948 318,.999 
1949 408,060 
1950 446,319 
1951 685,508 
1952 758,620 
*Government or India, India, 1954, T~b1e CLXXVII, 
p. 330 
All India Radio has a network of twenty-one broad 
casting ssations (Calcutta, Bombay, Madras and Delhi also 
have a short wave system). The number of licensed radio 
sets has increased rapidly. From 2'75,956 in 194'7, it went 
up t _o '758, 620 by the end of December, 1952. The largest 
proportions of these consist of domestic sets, numbering 
about 694,000. The yearly increase in the number of licenses 
issued is given in Table XI. 
To extend the benefits of the radio to the largest 
number of people, community sets (especially in rural areas) 
are installed in rural and industrial areas, and in some 
schools. At · present there are more than 6, 600.:·such 
receiver.s.9 
Learning by listening to the radio is a naturally 
interesting activity. It arouses and holds attention of 
listeners, both young and old. . "Radio· is not an addition to 
education, radio is not something to be placed on the top of 
education. 10 Rather, radio is education." 
8 :t 
However, the potentiality of the radio has not been 
explored or utilized fully in India. In the case of All India 
Radi · , however, definite programs could be regularly broadcast, 
because the system is State ~ned. To some extent the AIR have 
some programs, but not as yet have they been geared to the ob-
ject! ve of removing il~fter·acy. The scope of radio is 
9Government of India, India, 1954 (New Delhi, India; 
Ministry of Information .and Broaacast!ng, Publica tions 
Division, 1954), pp. 330-331 
10Ibid. 
infinite, and if only radios could be p roduced. on mass 
scale and b e available inexpensively they woul d h ave a 
gre a t contribution towards education as a mass media. 
1. Radio can bring carefully planned teaching 
experiences into any classroom. 
2. Radio can bring outstanding demonstrators, teachers, 
and other experts into the cla s sroom. 
3. A well planned classroom radio lesson is in itself 
a valuable in-service training experience for the 
teacher. 
4. Class room use of radio not only is a listening 
activity, but on occasions invites the active 
participation of the listener.ll 
Radio can establish a reading readiness. For example, 
a story told on the radio can motivate students to enjoy 
looking at picture book illustrations of the characters, and 
and action introduced by the teacher. The teacher may begin 
to associate the written symbols with the p ictures and the 
sound of the words. The object is to acquaint the pupil 
with t h e idea of these symbols to the ide as expressed. 
Gradually, the students are able to examine the simpler pre-
primers and glean some meaning from them, recognizing certain 
words which indicate familiar objects. After the students 
are familiar with the pre-primers, attention should be 
dhifted to spe cial wor ds and phonetic combinations , which 
should be frequently repeated. 12 
As in the case of oral training, composition as a 
subject shou ld not be s eparated from the other activities. 
11
wittich and Schuller, ££• cit., p. 361-362. 
1~e~en A. Young and Roy DeV. Willey, Radio in 
Elementary Education (Boston: He ath and Company, 19'48) , pp.ll4-15. 
~ .. 
Vocabulary and spelling skills may be developed by use of 
radio. However, since most of the initial writing techniques 
have to be developed in direct supervision, radio can only 
aid the pragram to a small extent. The radio, nevertheless, 
can introduce its listene rs to many new realms of thought 
and adventure. To the instructor it can provide new ideas 
for written and oral comp ositions, while to the students 
it can g ive an opportunity to express what they have listened 
to. The radio has a far reaching aspect, particularly to 
further the aim of social and community education. And in 
this field it can do a lot. 
Other auditory materials,(tape and other tyFes of 
recording. Educational recording is as not yet popular in 
India. In fact, there are very fe w who fully appreciate 
its potentialities. On the other hand, we have innumerable 
gramaphone records produced commercially every year. Most 
of t hose are records of the pop ular film music.l3 
In this connection, recording, and p articularly tape 
recording , has immense hidden p ossibilities which only need 
to be exploited to further the aims of this ~esis, and 
general program of social education. Relatively, it is a 
simple process, and can be handled rather easily. It can 
practically serve for anything on an auditory bas is. Even 
long-playing records can be of wide use to the school. 
13 
Every Indian movie has a dozen songs. This popularity 
can be utilized for education as well. 
application of such recordings can be dfrectly applied to 
many of the methods suggested in this thesis regarding 
instruction in reading and writing. This can also be of 
immense help in reducing the need of very many literacy 
experts, for together with charts or filmstrips, standard 
recordings can be produced and distributed to each of the 
local centres. There they can be easily handled by the 
local instructor, who need not be anexpert in audio visual 
education, as only a little basic training and know-how will 
enable him/her to operate and conduct the lessons. 
Some of the more obvious uses are: 
1. Recordings of important radio breadcasts. 
2. Recordings for improvement of reading, oral 
drills, and in the method of matching and 
rhyming mentioned above in the earlier parts 
of this chapter. 
3. Standard recordings can be produced and distributed 
in conjunction with the charts, filmstrips, etc. 
thus allowing unj_fonn and expert instruction avail-
able to all the pupils. 
4. Tape records of certain cultural items like dramas, 
mushaierasl4, kavi samalensl5, and s peeches, etc. 
can be preparea-ind made available as a part of 
cultural drive. 
l~ushaieras: Urdu poets' recitation in a gathering. 
15kavi samalens: Hindi version of same. 
1 
Bulletin Boards , Flannel Boards, and display 
ma teri 1: 
In the instruction of reading and wriging a b Illetin 
or flannel board can g ive an invaluable service . Activit~es 
s u ch as these can be adopted to stimulate learning . For 
instance, the headlines of a day might be displayed from 
paper cuttings by different students forming a brief summary 
of the 11 News of the Day ", thus activating them t o make a wall 
newspaper . This will also help in aiding them to develop 
social and politica l consciousness so indispensable for a 
young democracy . 
More spec i fically, the following may be enumerated as 
some of the important advantage s : 
1 . A bullet i n board d i splay can serve as a proper 
place for outstanding work done by the pupils. 
2 . It can create a healthy competi t ion among the 
students . 
3 . It can act as an agency for promot i ng co - operative 
efforts of t he students in putting up new and 
interesting ( as well as useful ) displays. 
4. It adds to the variety of materials in the class . 
s. It can stimulate r~ading and hence increase in 
vocabulary of the l earners . 
6 . It can g~ve practice to visual concepts of written 
symbols . c 
1. See Figure 13. 
2 . Kinder , S . James : Audio Visual: materials and 
techniques, page 83 , 84 . 
•• 
• 
Figure 13. Catch phrase for display on bulletin 
board--"Do they walk upside down in Australia?" (From 
Wittich, W. A. and Schuller, C., Audio Visual Materials.) 
Pictor i al displays~ either through exhibitions of 
pictures or models or graphically give vision or incidents. 
They have their va lue in the fact that the learner gets more 
and c~earer ideas than he does from narrative alone. Pictures 
extend experiences and their realism reduces mis-interpretation 
of verbal ism. 
Pictures can be of great h e lp in the instruction of 
reading and writing . Specific methods mve already been 
described before . Exhibitions, models and series of picture 
exhibits telling a tale or process can indeed be very useful 
to widen the horizon of knowledge of the learners. 
Some suggestions that may be appropriate are: 
1. A picture should be used for ONE definite purpose. 
2. It is better to use a few selected pictures at 
one time than a grea t number. 
3 . The continuity in a series of pictures should be 
natural or logica lly well planned , and may form a 
direct relation with the lesson. 
4. Chances should be provided for individual 
observation of the pictures (or displays ). 
5. Pi. c torial material may include any or combination 
of Photographs, Comicst r ips, Posters, Cartoons, 
Charts and Graphs, and Drawings including sketches . 
Displays, if carefully designed and planned, can be 
helpf ul in teaching of spelling, composition and writing. 
Color se l ec t ion can add additional interest and charm to 
these displays. Criteria for selection of display pictures 
may be enunciated as follows : 
artistic quality good composition 
effective color truthfulnesi to the theme 
s uitabi lity to teaching purpose . 
Dramatics, Plays, etc .: 
Literacy campaign~ s told again and again ~ cannot 
stop merely with instruction in reading and writing . What 
is even more important today is a wide and popular approach. 
Drama, plays in the shape of Nav Tanki and nataks are deeply 
rooted in Indian culture and attrac t a lot of attention. 
Similarly , Indians of all ges and classes re very 
susceptible to music .. . popular music . Apa rt from the film 
music that is b ecoming more and more popular everyday, 
certain devotional or semi-devotlcn a l son3s re very well 
2 
known . Songs of hundreds of years and forms of ragaas are 
still sung by mil li ons of people in urban or rural areas 
alike . The Bhajan manda li , and Qawalie still attract large 
crows . The poets reciting verses and poems ( in both Urdu 
and Hindi ) in Kavi Sammelen and Mushaieraas are today not 
confined to a selected few or to elite , but are coming out 
in the open before the masses of the pe ople themselves . 
3 
Their contents, too, are changino with the times. 
1. Wittich and Schul ler : Audio Visual Material : 
their nature nd use , ; ; . 61, 73. 
2 . \l!riting about Amir Khusrau , Jawharlal Nehru states: 
"His fame in India rests, above al l, on his popular songs, 
written in the ordinary spolcen dialect of Hindi. ... The 
repuL tion cont inued and grown I do not know if there :i.s any 
other inst nee anywhere of songs written 600 years ago m in -
taining their popllarity and their mass appeal and being still 
sun without any change in words." Discovery of India, pp. 242. 
3. Sardar Jafriee : Taraqui Pasand Adab (Urdu),pp : 53,54. 
All these offer a challenge s well as an opportunity 
for "experts 11 in Audio Visual Education to utilize these 
forms in not only educ ting the masses but in encouraEing 
them to gpryreciate the new tenor of life . 
A note on Production of Audio Visual Aids : 
Prod1ction of _ udio Visual material is one of the most 
important problems; as important as the basic idea of impart-
ing education in that medium. And this is indeed a great 
problem, for there are quite a few trained experts in the 
theory of Audio Visual Education, but even they are shy when 
the a tual question of translating the ideas into visual form 
is asked from them. To some extent this is a process which 
can be more easily tackled by the commercial firms like 
rnovie production, etc . Ho\<lrever, ivithot.t new ideas and 
suggestions the production of more efficient and effective 
material is only next to impossible. Closer co-operation 
between the educational authorities and production agencies 
is, therefore, a must . 
At present, the Government of India's Ministry of 
Information nd Broadcasting has its own Documentary Films 
Division which is currently producing about documentary 
films and newsreels every year. This division can be 
organized to include a special section on production of 
Visual a ids like: filmstr i ps, moves, and slides for entire 
India on a mass scale . This special department can run under 
the genera l supervision and direction of a person trained 
both in the field of Education and Production of Audio 
Visual .Aids . 
If the p l an of removing illiteracy by the wide and 
extensive use of lA -V aids is undertaken, it will n3 turally 
re uire a great number of such aids . Stlch aids can naturally 
be produced mo r e conveniently and economically at a central 
place where both the equipment and opportunity may be avail-
able . Since the Indian Government has already a well -
established Documentary Films Di vision , and since it has 
already produced s orne very excellent short mov:Les , it will 
only be logical t o e xpand its activities . 
Apart from the production of movies and some more 
complicated items of this nature , there are sorne other items 
in Audio Vi sual aids that can be produced at the Delhi 
Centre itself. (The studios of the Documentary Films 
Division is in Bombay , and though eventually it may be 
possible , and even desirable to have some regional centres or 
provincial centres , at present i t may not be possible , at 
least economically, to start another studio at Delhi . ) 
Certain filmstrips , slides , recordings can be those items 
which should be produced quite easily at Delhi . 
The main centre of Delhi , catering specially to the 
needs of Delhi State and immediate environs, ca.n undertake 
prod 1ction of the following: 
S hort 16 mm silent ovies. 
Some filmstrips . 
Standard recordings fo r use in illiteracy campa i n~ 
directly related t o r ead ing and writing fiethods . 
Tape re cord ings . 
Production of radio programs~ and even recording them 
beforehand . 
Prodnction, design and printing of text books ~ c _arts , 
primers, and manuals . 
Or t;c.:mization and de sign of bic;cer exhibition . 
Organization and schednling mob ile educational caravan 
trips . 
The loca l v ill age group centre or Mohalla units , also 
known as Taleemi Markazs~ can as well produce t he fo ll owins : 
Patterns ~ posters; and small posters . 
}.1odel s ~ especially t hose -v·rhich can b e prodv.ced loc lly 
l H:e : clay models at potter's wheel. 
Certain slides : 3 -l/411 x Ll- 11 whic'l can easily be made 
with little prac tice . 
Certain chart s, di~pl ay nateri - 1~ and small exhibi -
tions~ inc l uding photo~raphs. 
B Lletin Boards and their displ ay~ inc l uding 11wall 
nev1spaper" by advanced le arners out of many newspaper 
cuttings . 
Demonstrations , field trips , l oc~ l picnics . 
Dramatization and prod ction of small plays is a thing 
vhich can mostly b e talen on l ocal initiative . 
Simil arly musi c proryrams or other thinss of similar 
nature for mass approach are all whic1 can be best 
achieved through t he loc a l centres with active 2 1pport 
from the parent centre . 
The p r oduction of materi ls a t the l oca l centre , 
except drams~ etc . , constitute mainly of a learnins activity 
in which the means e mploye d would a lways be nore inportant to 
the educative process than the material and its results 
obtained thereby in terms of .oney . On the other hand, 
production of certain items willmo.ke the local centres feel 
certain responsibility as well as lighten the parent centre 
of some unessential activities ~~ich, in some cases would 
be better done at ocAl centres . Moreover, it will inc ulcate 
92rticipation and confiden~e amo1~ the instructors as well as 
a:nong t _e le , rners . The id e a of "each one teach one" can 
t en be f1llly put into living reality . This Nill further so 
far away in long r3nge context nf social and basic educ t5o1 , 
and will ma __ e the idea of 11 educ t:l.onal proc1ucti•Tity 11 , and. to 
so·11e e::tent se lf-sufficiency within p l av.sib le Leans . 
CHAPTER X 
Orcanizat :icn and Prosr2mr:in.s; 
For ny plan to be effective snd pop1.lc1r , an or._;anlza -
tion is but necessary . Thi:::; is even more so in c .se of' 
br oa d b::Jsed can po.ign such 8.3 "removj_ng of illi teracyn, i'Ti thin 
a short period of time. The distj_nguishing characterj_sti of 
a democr tic society is the import nee it atta ches to the 
indivj_dual and his we fare on the one hand , and to his 
responsibilities as a free citizen on the other . Both are 
essential to maintr:lin a balance between the two ·which is 
t __ e 1<"ey to a successful democracy . "The good of i ncl.i vidua l 
clepen _ s upon the good of all '', so said John Rusl-:in . 
To achieve this balance between i~dividual welfare , 
e.nd individual res pons ibili ty to the genernl v,relfare :Ls c 
1. 2jor function of government ancl its variou instj_tutions . 
On none of these institutions does the challense fall more 
hea ri.ly tha n upon our "educ a tiona1 system ''. It is tl!rou,sh 
ed .cation that the character of our future gener ,tions cD.n 
lar~ely be shaped. It 1 _ay be that Jeffers on had something of 
this thouzht in mind. vrhen he wrote, ''It is a n axiom in my 
uind that our liberties can never be saved but in the hands 
of the people themselves , and , that, too, of the people with 
1 
certain degree of instrt~ction . 11 
1 . Thomas Jefferson: from the papers of Jefferson. 
Quoted in C~arles R . Schuller~ Schoo1 Administration and 
this A- V Program . p. 2. 
Nowhere is this so applicable today as in the 
"develop1' n c~ c Llnt~_l· e~ .. 1 o-.L" _n_sl· ~ . A vast -..,o,..,.r~ ln "'U 1 ~ ' . - - ~ - · c ~ L G a _ u C .1 as 
removing of illitracy should. be carried through a popnlar 
set - up with utmost participation of the public in carrying 
ou t th~ procram itself . 
Three as pects of an effective prosram a re mentioned 
by J ames S. Linder, \vhich, with s lisht modifications can well-
be applied to the case of Delhi State . (See Figure 14.) 
DELHI STATE : 
Takins the clue from the above and applying to the 
prevalent administrative structure in Delhi State, the 
1 
following proposal is envisaged : 
Un'ler t 1e Ministry of Education will be a separate 
co-ordinatinG Departn1ent of A _d.i o Visuc l Educ a tion, a lone with 
other Direct or a tes, as shown on the followins ch2rt . T. e 
Department of Audio Visual Education shall be a central 
clea ring house for a ll the main active sections of the 
rnini stry . It wil l produce and c1istribute A- V aids for .1\dul t, 
School, Tec~nical and Soci 1 education. It will lso co -
orsinate in training of A-V personnel. More specifically, 
the work of this Delhi State centre will be in the following 
FOUR catagories: 
1. · Prod1ction of .udio Visual aids . 
2. Distribution of these aids . 
1. See the organizational chart on pa ge 95 
9 4 a 
State Organization Centre 
utilization 
production 
public relations 
distribution 
Colleges and Universities Local Literacy Centres 
Pre-service training courses local instructors 
extension courses local production 
summer courses (night courses coordinated curricula 
consultation services in-service teacher training 
research public relations 
Figure 14. Three aspects of an effectiye program 
(from Kinder, Audio Visual Materials and Techniques). 
Figure 15. 
A"'OIO VI$UA.I. DEP'Ir. 
Al>U ._,- g... 
.Soc..' A \-
eJ>~C.~ T I ON 
--,:c..;;.~~ c.-,....---
rt<,AI"ll,.._'i 
t>EVE"LOPMt.NT 
RG'A.'O\I"lG, 
'<VQ.\~\NC, 
.... I>.\ n\M,A. "tt <:. 
"l>A.SIC. 
2. Sc CIA.l e.!>. 
~ - .C.IVIC.$, ~'<\:;II'IE 
ORGI\NIZATION 
tHG\\eR. ........._ 
UN\VEtl.S<"t"Y 
B t>UCA. T\Ot.l 
C"""'f\AUf\JITY 
C...1\fiC5 .I 
\.1'1'c.' >l'L. 
3 . Training the A- V personnel in co - ordination with 
the university and other Teacher ' s Tr ining 
Col le ges . 
4 . Programmins; nd scheduling whole work . 
Each one of t~ese departments will have qual"fied 
Directors to carry out the prograi efficiently. 
The Adult Education Director ~ at present stage will 
be d_rectly connected with the A-V centre~ and will direct the 
whole program in co plete co-ordination with the Delhi State 
A- V centre . He will be trained both in "Adult and Social 
Education 11 as well as in A .di o Visual Education . 
Thus the whole program of the Ad llt Education 11rill be 
arried through the department of A-V aids . The Adult 
Education program will be furhter divided into three main 
sectiqns : 
first: 
second: 
third: 
literacy campaign~ (reading and writing). 
social (and cultural) education. 
civics and hy~iene . 
These three functions , with special emphasi s in the 
first five - year phase w"ll be given on readino and wri ting . 
This will be followed at t~e same with other aspec~as mentioned 
above, on social and community ed1cation . These local centres 
to be or ganized and operated in such a way that soon after 
the batt le of illiteracy is over~ they may be turned into 
''ed.ucat ione.l \vorkshops " . Thus , they will be eventually 
transformed as basic education centres . The Basic 
Education center will provide vocational training and guidance 
besides being a meeting pla e of the neighborhood. Of course, 
these activities too will involve an extensive use of A .dio 
Visual aids and methods . This is important~ to the author 
of this thesis~ since illiteracy has now become a pnssing 
pheno . enon . Literacy campaign i s therefore only a transi-
tionary phase in the long - range objec tive of Social and 
Community education. Within five (or ten) years when the 
illiteracy problem would be basical l y won ~ and univers 1 
compulsory education become available to all ~ these centres 
canst 11 prove to be useful . The expenses incurred will 
thus be fully utilized as wel l~ and these centres will in 
fn t become "welfare centres 11 • 
SUGGESTIONS FOR THE ACTIVITIES OF THE LOCAL CENTRE: 
l . Instructions in reading and writing. 
2. Activities such as Audio -Visual workshops pro -
ducing local charts, patterns, stencils, etc. 
3 . Celebrati ng book weeks, exhibition of pictures 
books, etc., and their production and arr . n~ement 
according to some previously planned schedule . 
4. Organizing club activit es such as sports, indoor 
games , dramas~ and deb t es, etc. 
5. Auditing of radio programs, and enco1raging people 
to prepare their own procram, which , if fe sible , 
may be carried in joint collaboration with other 
centres. 
6. Organizing a reading room and a small library; 
this l i brary may even contain s ome recordings 
which may be revolving through each local centre 
in turn. 
7 . Suggestion box . 
8 . Wall newspaper by clippings of various newspapers . 
9. Periodical meetings when the pupils will read of' 
their own products (poems~ stories ~ etc . ) . 
10. Faci l ities for in-service practical training of 
instructors (and all those interested) in Audio 
Visual aids in teaching . 
SUGGESTIONS FOR YEARLY PROGRESS GOALS IN READING AND WRITING: 
In the e lementary stages reading or writing targe ts 
should not be very complicated, but simple and clear in terms 
of pupils progress . Since most of the learners will be 
grown-up adults, and their interests diverse it would b e 
imperative not to lose patience . Gradual friendly guidance 
with the ultimate g oals and objectives in mind is absolutely 
e s sential. On the basis of the Assumptions mentioned in the 
previous chapters, the followinG yearly t rgets are envisaged: 
first year : clear conception of simple words . This 
should start with one tir two syllable 
words consisting of two or three letters. 
In the latter part of the year they 
should be able to read simple sentences. 
second year: reading ability of simple text s, short 
stories . 
third year : ability to faithfully reproduce the 
original reading material in t heir own 
language; orc l reproduction . 
fourth year: clear perception and understanding of 
vocabulary; silent reading; ability to 
read small booklets and leaflets. 
fifth year: abi lity to discuss and deb8te on the 
reading material; elementary grammer: 
could discriminate between ri gh t or 
wrong language . 
Ability to teach independently to other 
illiterates. 
(b) writing : goals for yearly progre ss: 
first year : letter formation; practice of writing 
letters with recognition of their voices; 
construction of simple and small words . 
second year : organization of simple words into small 
sentences and stress on legibility . 
third year: composing a small message (paragraph) 
may be a discription or on some theme . 
fourth year: reproduction of readings in their own 
written language; 
fifth year : abil i ty to write small compositions on 
own initiative ; l etter writing . 
CONCLUSION and SUGGESTIONS : 
This study reveals that it is possible that with the 
extensiv~ use of Audio Visual methods illiteracy can be 
eradicated in Delhi State within a five - year period . The 
period beine; 1956-61. To undertake such a ventnre in 
earnest~ it would need a detailed survey of many items and 
situations that coul d not be studied in Boston because of 
the lack of data . However~ the thesis points 01t the 
sources on which a useful exploratory research can be made. 
It was also found that if the Laubacc Technique of 
"Each One Teach One" be put into motion picture films~ and 
filmstrips, in addition to some basic research on the pictures 
themselves which form the shape of the letters~ it will prove 
more effective~ and understandable . A combination of' filmst r ips 
and re ordings can be of special value . To ca r ry o _t the 
entire pro2;ram number of instr ctors trained in the opera~ 
tion of A-V materia l s and adult education will be required. 
It v.rill~ there fore ~ become necessary to train these personnel 
by tarting special courses at appropr i ate institutions 
like: Central Institute of Edl}Cation~ Jamia JVIi1lia Teacher's 
Training Institute~ and certain special courses in the 
university itself . A production centre is also suggested 
. 
as well as an organi zational framework . This is not a 
recommendation~ hut only a sv_ggestion~ and may be helpful 
when f rther studies a re undertaken~ and policies formulated. 
To begin with , the whole program may have to be 
started with mobilizing the existing resources ~ and available 
literacy and socia l education centres . It may be even 
necessary to start some uPilot Projects" in co-ord.ination with 
the famous rrNational Extension ,'3 chemes ' of Comm ni ty develop -
ment projects. The years 1956 to 1960 are suggested so 
that during the intervenino year~ that is up to 1956, a 
s .eleton organization may be formed, so that from 1956 the 
pl n could be taken in earnest and full speed . 
A onference or a series of conferences to investigate 
further in the direc tion can be a go od method to mobilize 
public opinion . In such meetings emphasis should be given~ on 
broad based represent tion of various sroups and interests. 
They should be encouraged to suggest practical ways and means . 
Publications of blllet ins~ pamphlets~ and smal l handbooks for 
the se of Audio Visual equipment will be particularly useful. 
Increase in the number of mobile "Educ a tional Caravans" 
would also b e essential . 
An International Audio Visual Educational JVIethods and 
Techniques Exhibition can help in creating a healthy atmos -
phere. Emph sis in this should be given to the application 
of such aids in underdeveloped countries with particular 
reference to mass education nd removal of illiteracy . 
A n ew world is rapidly coming into being . Nowhere on 
e rth are the fires of liberty, democr cy, and economic 
1 
reform bur n i ng more brightly than in the Far East . In 
India, a full - flowing stream of liberty and democracy is 
moving relentlessly onward to fulfillment . India is a big 
c 1ntry with big population and big problems . The resources 
are limited, and mostly un - exploited. There is misery, and 
poverty, and social bac cwa rdness . . . . and ignorance .. .. the 
problems indeed are tremendous by any scale of measurement . 
And yet the Indi ans believe that there is no height, no dept~, 
that the spirit of a nation, guided by a higher Spirit, 
cannot attain . They a re also convinced that only comprehen-
sive democra tic planning: social, economical and physical 
is the way to the solution . For they know that happiness 
does not come by itself ; it has to be planned and fought for ! 
1 . 
India ; p . 
Sanderson, Gorham D., 
3!~6 . 
British Imperialism in 
Bost"on University 
School of Education 
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APPENDIX A 
TABLE I 
POPULATIONS OF THE DIFFERENT LOCAL BODIES OF DELHI STATE 
(Census of 1951)* 
Name of Local Body 
Municipal Committee 
Delhi 
Municipal Comm~ttee 
New Delhi 
NotiP.ied Area Committee 
Civil Station 
Red Fort, Delhi 
West Delhi 
Delhi Oantonment 
Municipal Committee 
Shahadara 
Notified Area Committee 
Najafgarh 
Nerala 
Mehrauli 
Rural Area 
*Rajdahani Weekly, p.l'7 
Number 
of 
Males 
516,737 
156,601 
4'7,229 
6,473 
34,934 
26,931 
16,842 
2,543 
5,102 
3,786 
Number 
of 
Females 
398,053 
119,713 
33,'743 
3,429 
23,941 
13,458 
13,660 
2,548 
4,541 
3,657 
Totals 
914,790 
276,314 
80,972 
9,902 
58,875 
40,389 
30,502 
5,091 
9,643 
'7,443 
306,938 
TABLE \II .. 
EXPENDrrURE ON EDUCATION IN DELHI STATE DEVELOPMENT SCHEME UNDER FIVE YEA.R PLAN 
(1951.:.1956) 
EDUCATION 
Free Primary 
Rural Areas 
Provincialisation 
of District Board 
Schools ,Rur •. Areas 
Grarit-in-Aid to 
Local Bodies for 
New Primary Schools, 
Urban A.reas 
Openning of Middle 
Schools, Rural Areas 
Social Education 
(Adu1 t) 1 Entire 
State 
Opening of Teacher's 
Training Institutes, 
Entire State. 
DEVELOPMENT 
EXPENDITURE 
PROGRESS OF DEVELOPMENT 
EXPENDITURE 
TARGE'TS 
Total Coa-t- -Totar----up ~o~----:Ac-'Cual Revised Budget Units By 
in Lacs 1 51- 156 1 50- 151 '50- 151 '51- 152 '52-'53 '55- 156 
122.7 114.6 8.1 
29.2 24.8 4.4 
47.4 47.4 
7.3 7.3 
34,8 28,3 6.5 
8.1 6.2 1.9 
8.1 10.7 
4.4 4.0 
4.9 4,3 
1.9 
21.2 
5.1 
7.1 
Schools to 
be Opened: 
75 
Schools to 
be Opened: 
8 
Persons to 
be made 
Literate: 
126,000 
*Rajdhani Weekly. Delhi State Supplement, pp. 52, 51. 
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APPENDIX B 
SAMJ?LES OF PICTORIAL MATERIALS AVAILABLE IN DELHI, 
I NCLUDIN G HINDUSTANI (HINDI, URDU) PRIMARY READERS 
These mate ri als are av ai l a ble , but are seldom u se d . 
Even these need a lot of improvement for mass adop~ion. The 
words , as well as the pictures , on thes e cards c all for 
rev i s ion to make them simple and more attractive to the 
reader . 
In th i s connection , the method adopted by Dr. Frank 
c. Laubachlcan be very helpful indeed. Each symbol on the 
card must serve a three-fold purpose : (1) as a let ter, 
(2) as a word, and (3) as a syllable . The formul a u sed in 
presenting the ide a visibly is picture- word- syl lable, and 
each simple letter ( which is also a word ) i s next us ed as a 
syllable in creating other words. Again , the words chosen 
should be as familiar to the students ( learners ) as p oss i ble . 
It is so plann e d that the illiterate person pronou nce s the 
name o f t he o bj e c t ( drawn so t hat it resembles the l etter 
representing it) and automatically p ronounces the letter. 
Dr. Laub ach c alls it a "visual pun . 11 
Some charts, however , prepare d by the Dr. Laubach team 
lMedary, Marjorie , Each One Teach One (New York: 
Lon gman Green and Company , 1954) d iscussing Dr. Frank Laubach's 
World Lit eracy Campaign. 
in Hindi seem to have b e en drawn rather hurriedly. The 
pictures do not a l ways recall the same 1'iOrd, and in some cases 
the t·.vist has been too much (for exw.ple, the word khat (bed), 
or Daal or Bhat ). However, research and consideration of 
languae;e can overccme these difficulti es. 
Pic ture-VI,ord individual cards ( Urdu and Hindi, Figures 
1 and 2 ), at present available i.n De l hi , need more care ful 
planning and arrangement. The Dr .. Frank Laubach method can be 
of gre at help in the re organization of these cards. 
A sample of an I talian Pr ime r (prepared by the 
Dr. Laubach team ) has been provided t o n ote the difference in 
arranging pi ctures and words (Appendix C ~. 
• 
Figure 1. Sample of picture-word (Hindi) individual 
cards available at Old Delhi book stores. 
Figure 2. Sample of picture-word (Urdu) individual 
cards available at Old Delhi books t eres . 
APPENDIX C 
Sample pages of Indisn Pri·rners used today to show 
the comparison with Dr. Frank c. Laubach's Primer (Italian), 
which should be adopted to make visual concepts of words 
more comprehensive. 
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\Cllll ~H~I WiT ~T, U~l 'ill~), ijf\fi ~Tat ~~~), 
~~ =ttl~l ~1, \ill qtiJI iJfl, - Wfl Wfl'll 'll, 
~lT, 'li~T, \fi;:rT, ~o, ~p;r 
~lo, ijlo, wtl!fi, ijl\fi, -ijJU, -ofll, ~1, 
~Ill Bltfj, ~o, ~~~' ~:no, ~IJlT, =ett~J, -~~~f; -
Figure 1. Sample page of Indian Primer (Hindi). 
/ 
~' . 
Figure 2 . Sample .page of Indian Primer (Urdu) • 
• 
U 0 M E I M P A R A R E 
A LEGGERE 
Hartford,, .Connecticut 
U. S. A. 
March 25, 1954 
Figure 3. Sample of Dr. Frank C. Laubach's 
Primer (Italian). 
. 
ez1one 
ca na 
2 
cappell o 
ca 
nasa 
na 
mana 
ma 
danaro 
·da 
ma 
ca ca 
ca ca 
na na 
na na 
ma 
ma ma 
da da 
da da 
da 
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Map of India 

